Cultural and Religious Studies, September 2024, Vol. 12, No. 9, 601-605
doi: 10.17265/2328-2177/2024.09.008

PUBLISHING

The Role of Music in Multicultural Education: A Tool for

Promoting Cultural Understanding and Inclusion

GONG Xinyi
Xinghai Conservatory of Music, Guangzhou, China

In this essay, it will be examined how music can be a powerful tool in multicultural education in promoting humanity
and cultural sensitivity. As classroom diversity increases, the challenge lies with educators to ensure that an equal
and appropriate learning environment for all students with cultural sensitivity is maintained. To address this problem,
therefore, the study explores how music may be effectively incorporated into intercultural education approaches. This
paper has evidence that music is a language that has transcended cultures and promotes tolerance, appreciation, and
acceptance of diversity through a synthesis of literature and examples. Several implications posit that music can make
people feel they belong, enhance the relations of people from diverse cultures, and provide a practical way of learning
about other cultures. The potential of music as a tool to engage social justice issues and liberate oppressed groups is
also discussed in this research. It exists, but with caution to cultural appropriation and stereotyping of students, thus
requiring educators to be sensitive and socially-apperceived on the best practice ways on how to integrate music into
classrooms. The end explains how music helps in nurturing a generation of embracing the world, more sensitive and
more inclined to the happenings in society to create a society that will be more sensitive and tolerant with the growing
society which is diversifying. Therefore, the current article recommends further exploration and development of
music-facilitated/inclined pedagogy of ME in hopefully enhancing cultural consciousness/sensitivity and fostering

more social integration.
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Introduction

In an increasingly globalized world, the call for multicultural education resonates more profoundly than ever
before. Classrooms across the globe are becoming vibrant tapestries of varied cultural narratives, each
contributing uniquely to the collective learning experience. As educational paradigms shift towards inclusivity
and cultural competence, there arises a compelling need for methodologies that not only respect diversity but
actively promote intercultural understanding and empathy. Music, with its universal language, emerges as a
potent tool in this quest, transcending conventional barriers of communication to foster a profound sense of
communal identity and mutual respect.

The efficacy of music in multicultural education lies in its inherent capacity to act as a mirror and a
window—reflecting one’s cultural heritage while offering glimpses into the cultural experiences of others. This
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dual capability makes music an invaluable educational resource, capable of bridging disparate cultural divides
and enriching the educational milieu. By integrating music into multicultural education frameworks, educators
can enhance cultural awareness among students, promoting an environment of acceptance and inclusion.

This paper explores the role of music as a dynamic facilitator of cultural understanding within the context
of multicultural education. It examines how musical activities and pedagogies can be effectively harnessed to
support educators in their efforts to cultivate an educational atmosphere that values diversity, encourages cultural
exchanges, and prepares students to thrive in a culturally diverse world. Through a synthesis of literature and
various practical examples, this paper will detail the transformative potential of music to not only educate but
also inspire a generation that embraces and celebrates cultural diversity.

The Power of Music in Enhancing Cultural Competence

One cannot underscore the value of multicultural education in today’s society which is more diverse and
integrated. This has a background of the increase in cultural diversity in classes and as such teachers should
develop an environment that fosters cultured acceptance and understanding among students. To address this
problem, music can be considered as a more efficient and versatile means that offers specific opportunities for a
more culturally sensitive approach in diverse educational settings.

Music is a language that people irrespective of their origin can comprehend and embrace and thus it has the
wonderful capability of eradicating the barrier of culture (Campbell, 2003). It works in a way that many times
barriers tend to drop when students of color engage in musical activities, creating the opportunity for more
integration. Empathy, respect, and lessons about the importance of diversity can be acquired by students when
studying different types of music (Campbell, 2018).

To such an extent, listening and making music in the classroom, as well as performing it, create a welcoming
and coherent community. By participating in group music including singing collectively by forming cooperative
songwriting, instrumental groups, and choral singing among others, students from diverse cultures feel unity and
togetherness (Abril, 2013). As pointed out by Marsh and Dieckmann (2017), such group musical experiences can
positively enhance cross-cultural affairs and develop trust in cultural competence in a classroom.

Participation in musical activities during class reveals that it benefits the learners by fostering the contact
aspect while making them realize the aspects of variety and cross-cultural interaction (Uy, 2012). Ways that may
be used to incorporate the social aspect of music-making may be especially effective if music is made by people
who combine their efforts to compose or play as a group (Westerlund, Karlsen, & Partti, 2020). The students can
gain knowledge of music from their own culture they also achieve an understanding of the other group’s cultural
differences and learn how to respect them.

It is very important to also note that a multicultural education curriculum done through music shall enable
students to learn about several cultural practices and dimensions. Culture is studied with the help of musical
performances. Teachers therefore set students and let them discover the cultural, historical as well and social
conditions that led to different forms of manifestation of music through different music, instruments
choreography, etc. (Nettl, 2012). For example, to learn the music of Indigenous peoples, students can acquire the
beliefs, practices, and values of the indigenous communities (Campbell, 2018). Likewise, it is argued that being
exposed to the music of immigrants and diaspora might assist the students in understanding and appreciating
cultural differences in their own countries of residence (Marsh & Dieckmann, 2017).
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Through active participation in music belonging to various civilizations, students can get a better
understanding of the richness and complexity of human culture. This exposure denies myths and prejudices that
shape people’s perception of the world and hence leads to a more holistic and humane way of viewing reality.
The study can be enriched by the example of how teachers may provide a more active and inviting environment
that appreciates difference and cross-cultural interaction, by encouraging students to use music for critical
exploration of their cultural selves and, reporting those to the other.

Strategy of Applying Music in Multicultural Education

In the strategy of fighting cultural bias and ignorance as well as encouraging cultural exchanges among
different countries, multicultural education involves the use of music. Engaging the social and emotional aspects
of musical interchanges provides students with opportunities to explore many cultures in a real-life experiential
way (Southern, 2024). This method can be conducive to students’ global perception and make them accept their
ethnocentrism and accept the reality of multicultural perspective.

Besides, music plays an important role in cultural acquisition; thus, it can serve as a meaningful approach
to applying multicultural teaching/learning strategies using inclusive education as a framework. This can help
the teachers ensure that ethnically diverse students feel wanted and that they are part of the learning process by
including different music types and cultures in the curriculum (Stock, 2003). The students belonging to
marginalized or minority especially are assured of increased raised self-esteem and self-efficacy through this
approach (Abril, 2013).

When students can identify some aspects of the content with cultural aspects of their own, they are more
likely to be engaged with the learning process. The feeling of belonging in this case can lead to enhanced self-
affirmation on both the cultural and personal fronts in addition to better performance in academics (Campbell,
2018). In addition, the students can express a part of themselves and learn about the cultural background of other
students non-threatening way through group music activities or assignments.

Due to the proper integration of music into classroom practices and learning facilities, teachers can set up a
non-prejudiced educational environment for all children, which takes into account people’s multiple identities.
This method enables students with different beliefs, origins, and cultures to talk in a polite and friendly manner
in the classroom which fosters and encourages an all-embracing atmosphere in the classroom learning
environment (Uy, 2012). It will also be very encouraging to students who come from and or are categorized under
underprivileged or marginalized groups because their voices and experiences are affirmed through the use of
music in the classroom.

In intercultural education, music may also be of great significance as an agent in responding to the issues of
society and even promoting social justice (Marsh & Dieckmann, 2017). By educating students with the help of
music that describes the struggles and the situation of oppressed groups, teachers can prepare the students to
stand against systemic struggles and work for change. To enhance marginalization and raise consciousness about
prejudice for example, including protest music or civil rights songs coming from an underprivileged group might
just be the best thing to do (Campbell, 2018; Hess, 2015).

By understanding struggle, culture, and history, these musical investigations can open matters about
privilege, power, and equity. They can also advise students in an attempt to discuss social matters and build an
allyship and a climber in them. Some values that can be attained from performing music include: It provides an
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opportunity for children from diverse backgrounds to work towards setting goals of a group hence enhancing
group citizenship and the hope of change in their communities (Abril, 2013).

In this way, the teachers employ music as a pedagogy by exposing their students to a critical consciousness
of the existing law and empowering them with the knowledge to be change agents in their societies (Hess, 2015).
This strategy can break structural discriminative factors and encourage solidarity in an intersectional society,
which can create an equal society. An emphasis on social justice issues can also be achieved by letting students
engage in minorities’ situations by exploring music (Hardy & Kallio, 2023).

Challenges and Opportunities in Integrating Music into Multicultural Education

In as much as music has a lot of potential in intercultural education, there are several challenges and factors
that educators should consider. In this, it is necessary to use music wisely and appropriately so that it is not abused
or misunderstood and in the correct regard to culture (Campbell, 2003). Moreover, it became apparent that
educators have to recognize cultural heterogeneity inherent in learners’ ethnic origins and avoid oversimplifying
or stereotyping musical cultures (Marsh & Dieckmann, 2017). Instead, they should try to call students’ attention
to the nuances and the possibility of these traditions which leads students to engage more in probing and analyzing
further (Shaw, 2016).

For educators, there is a need to accept the fact that they can experience power relations in the class when
using music from minorities. According to Campbell (2018) and Hess (2015), there is a need to foster a platform
where students are free to speak out, challenge paradigms, and engage in purposeful discussions on the social
and political implications of music. This means continuous self-reflection, learning, and commitment to
development processes that promote diverse, equitable, and socially just behaviours and practices.

One potential danger that can be seen when using music in teaching multiculturalism is the fate of falling
into the trap of tokenism or oversimplification. That is why one has to be careful not to use cliché or stereotyped
portrayals of culture since using the approach only risks giving a negative connotation to stereotyping instead of
fostering genuine understanding. It is therefore the role of the teacher to ensure that the songs he or she uses in
teaching and how teaches them show the range and varied depth of cultures.

All in all, music is a powerful and versatile medium in multicultural education and learning, which offers a
unigue opportunity to cultivate tolerance and acceptance of diversity. Enjoyable music allows the students to find
out as many cultural practices as possible and clear prejudice, and get a broader perspective of the variety of
cultures across the globe with the help of uniting different groups. Another advantage of using music in learning
can also make minorities gain power and begin to discuss matters of inclusion and diversity among learners.

Music’s relevance in multiculturalism is gradually expanding as civilizations seek to make education
systems more liberal in offering equal chances. To bring about respect and understanding for different cultures
among different learners who are part of society, an educator for example can apply creativity in music to build
respect and understanding among the diverse cultures, social justice advocacy, and to bring about reform in
society.

Integrating music into multicultural education is one of the ways of getting closer to a constructive approach
toward the formulation of an empowered empathetic and global society. It prepares a generation that will be more
appropriate to succeed in our diverse society by allowing the pupils to be equipped with knowledge on how to
cope with cultural diversity. It cannot be ill-believed that the use of music will be vital in the establishment of
diverse and workable institutional environments that are culturally sensitive to all children as teachers enhance
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diverse and wider angles to their practices. Moreover, this part of the musical model of multicultural education
can be used not only in the classroom, but also in other spheres of society and, thus, can affect people’s rejection
of prejudice and initiate intercultural discussions on the societal level. Thus, raising a culturally competent
generation is a solid step towards building a world where people are more tolerant and aware of each other. With
this in mind, there is a need to extend how music can be integrated into multicultural education as society develops
and caters to the culturally diverse world. In this regard, one can extend the idea to the question of how to make
the culture richer, and through these efforts establish a vision of the world where diverse cultural identities are
valued and appreciated as valuable assets rather than differences that can cause conflict.
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