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Integrating Chinese Culture Into Language Curriculum:

Teaching Chinese Culture to International Students in China
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This paper explores the integration of Chinese culture into language education for German students at the University
of Shanghai for Science and Technology (USST). Focusing on USST’s Chinese curriculum and pedagogical
strategies, the study emphasizes the importance of cultural immersion, experiential learning, and authentic materials.
Drawing on Byram’s Intercultural Communicative Competence (ICC) model, the Cultural Studies Approach, and
Task-Based Language Teaching (TBLT), the paper presents a case study on incorporating Chinese calligraphy into
regular classes. This hands-on approach not only enriches cultural understanding but also enhances language skills.
The findings stress the need for tailored, multifaceted pedagogical approaches to prepare international students for

cross-cultural interactions in a globalized context.
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Introduction

In the contemporary era of globalization, the integration of cultural understanding within educational frameworks
has gained prominence as an essential component of holistic education. The increasing interconnectedness of
nations necessitates not only linguistic proficiency but also cultural competence for effective communication and
interaction across borders. This imperative is particularly salient for international students who engage in
educational pursuits in foreign contexts, where cultural immersion significantly influences their academic and
personal experiences.

The University of Shanghai for Science and Technology (USST), situated in Shanghai—a global metropolis
renowned for its cultural diversity and economic dynamism—stands as a prominent institution attracting a diverse
cohort of international students. Among these, students from Germany constitute a notable demographic, drawn
to USST’s academic rigor and the allure of Chinese cultural exposure. However, these students often encounter
challenges in navigating the complexities of Chinese culture while concurrently advancing their linguistic
competencies in Chinese.

The nexus between language acquisition and cultural understanding is well-established in educational
research. Mastery of a language extends beyond mere linguistic skills to encompass an understanding of the
socio-cultural contexts in which the language is embedded. Thus, the integration of cultural components within
language curricula serves as a pedagogical imperative to foster comprehensive language acquisition and cultural
competence among learners.
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Despite the acknowledged significance of cultural integration in language education, there exists a paucity
of research elucidating tailored strategies for teaching Chinese culture to German students at USST. This study
endeavors to address this research gap by examining existing pedagogical approaches to cultural instruction at
USST, evaluating their efficacy, and proposing refined strategies to enhance cultural education tailored to the
needs of German students.

Subsequent sections of this paper will encompass a comprehensive literature review delineating cultural
competence in language education, a contextual overview of USST and its international student demographics,
an exploration of pedagogical strategies for cultural instruction tailored to German students at USST, as well as
a detailed exposition of the study’s methodology, findings, and implications.

Theoretical Frameworks for Cultural Integration in Language Education

Byram’s (1997) Intercultural Communicative Competence (ICC) model is one of the most widely cited
frameworks in the field of language education. According to Byram, ICC involves the ability to understand and
interpret culturally diverse phenomena, to interact and communicate effectively with people from different
cultural backgrounds, and to reflect on one’s own cultural perspectives. The ICC framework emphasizes the
development of learners’ cultural knowledge, attitudes, and skills in addition to linguistic competence.

The Cultural Studies Approach in language education focuses on exploring cultural content, values, beliefs,
and practices within the context of language learning (Kramsch, 1993). This approach views language as a social
practice embedded within cultural contexts, requiring learners to understand and navigate cultural norms, values,
and contexts to effectively communicate and interact with native speakers.

Task-Based Language Teaching (TBLT) emphasizes the use of authentic and meaningful tasks as the central
organizing principle for language instruction (Ellis, 2003 p. 75). In the context of cultural integration, TBLT
encourages learners to engage in culturally authentic tasks that require them to use language in real-life situations,
thereby fostering cultural understanding and competence.

Constructivist approaches to language education posit that learners actively construct knowledge and
meaning through interaction with the language and cultural context (Vygotsky, 1978). In the context of cultural
integration, constructivist approaches emphasize experiential learning, cultural immersion, and reflective practice
as means of fostering learners’ cultural understanding and competence.

The concept of Community of Practice (CoP) posits that learning is a social process that occurs through
participation in a community of learners who share common interests and goals (Wenger, 1998, p. 72). In the
context of language and culture integration, CoP emphasizes the importance of creating supportive learning
environments where learners can engage with native speakers and peers to develop cultural understanding and
competence collaboratively.

These theoretical frameworks provide valuable insights into the pedagogical approaches and strategies that
can be employed to integrate culture into language education effectively. By incorporating elements from these
frameworks, language educators can design curricula and instructional activities that foster both linguistic
competence and cultural understanding among learners.

For instance, the ICC framework can guide the development of curricula that emphasize the acquisition of
cultural knowledge, attitudes, and skills alongside linguistic proficiency. The Cultural Studies Approach can
inform the selection and integration of culturally authentic materials and activities into language instruction.
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TBLT can be utilized to design tasks that require learners to use language in culturally authentic contexts,
fostering cultural competence through experiential learning.

In summary, theoretical frameworks for cultural integration in language education offer valuable
perspectives and guidance for language educators seeking to foster cultural understanding and competence among
learners. By understanding and applying these frameworks, educators can create more comprehensive and
effective language curricula that prepare learners for successful communication and interaction in multicultural
contexts.

Previous Studies on Teaching Chinese Culture to International Students: A Focus on USST
Chinese Curriculum for German Students

As international student populations diversify, understanding the pedagogical approaches to teaching
Chinese culture becomes paramount for educational institutions. This essay examines previous studies on
teaching Chinese culture to international students, with a particular focus on the Chinese curriculum at the
University of Shanghai for Science and Technology (USST) and its applicability to German students.

The interdependence of language and culture in the process of language acquisition has been widely
recognized in educational research. Byram (1997) advocates for the integration of cultural understanding within
language education, emphasizing the development of cultural competence alongside linguistic proficiency.
Similarly, Kramsch (1993) posits that language learning is a form of cultural practice, requiring learners to
navigate and interpret cultural norms, values, and contexts.

USST’s Chinese curriculum is designed to provide international students with a comprehensive
understanding of the Chinese language and culture. The curriculum encompasses language instruction, cultural
studies, and practical applications to foster linguistic competence and cultural awareness among students.
However, the extent to which the curriculum caters to the specific needs and cultural background of German
students remains a subject of inquiry. German students represent a significant demographic within USST’s
international student body. Their cultural background, educational experiences, and language learning
preferences may differ from those of students from other countries. Therefore, tailoring cultural instruction to
meet the needs of German students is crucial for effective pedagogy.

Several studies have investigated the effectiveness of teaching Chinese culture to international students. Hu
(2012) conducted a study examining the cultural adaptation experiences of international students learning
Chinese in China. The findings indicated that cultural immersion and experiential learning were instrumental in
enhancing students’ cultural understanding and linguistic competence. Q. Zhang and B. Zhang (2015) explored
the integration of cultural elements in Chinese language teaching materials for international students. The study
revealed that incorporating authentic cultural materials and interactive activities enhanced students’ motivation
and engagement in learning Chinese culture.

Drawing from previous studies, several implications can be inferred for the USST Chinese curriculum
tailored to German students. First, cultural immersion and experiential learning should be prioritized to facilitate
students’ cultural adaptation and understanding. Second, the curriculum should incorporate authentic cultural
materials and interactive activities to enhance students” motivation and engagement. Furthermore, understanding
the specific cultural background, educational experiences, and language learning preferences of German students
can inform curriculum development and instructional strategies. By addressing these aspects, USST can optimize
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its Chinese curriculum to foster cultural competence and linguistic proficiency among German students
effectively.

Strategies for Teaching Chinese Culture to International Students:
Strategies and Methodologies

Teaching Chinese culture to international students, particularly German students at the University of
Shanghai for Science and Technology (USST), demands a tailored approach that takes into account their cultural
background, learning preferences, and educational experiences. As Byram (1997) emphasized in his Intercultural
Communicative Competence (ICC) model, the integration of cultural elements such as customs, traditions, and
social norms into language exercises and readings provides relevance and context, making the learning
experience more engaging and meaningful.

Experiential learning and cultural immersion are vital components of cultural education. By providing
opportunities for students to interact with native speakers, visit cultural sites, and participate in traditional
activities, students can apply their knowledge in real-life contexts, fostering a deeper understanding and
appreciation of Chinese culture (Hu, 2012, p. 162). Organizing cultural excursions, field trips, and exchange
events aligns with the Cultural Studies Approach in language education, which emphasizes exploring cultural
content within the context of language learning (Kramsch, 1993, p. 42).

Creating interactive and collaborative learning environments encourages student interaction and the
exchange of ideas. Group projects, discussions, and presentations that require collaboration facilitate engagement
with cultural topics. This collaborative approach is consistent with the Community of Practice concept, where
learning is viewed as a social process that occurs through participation in a community of learners who share
common interests and goals (Wenger, 1998, p. 72).

Reflective practice plays a crucial role in cultural learning. By encouraging students to reflect on their
cultural experiences through activities such as journaling, discussions, and reflective essays, they can articulate
their thoughts and insights. This reflective approach is in line with constructivist theories, which posit that
learners actively construct knowledge and meaning through interaction with the language and cultural context
(Vygotsky, 1978, p. 86).

The integration of technology and multimedia resources offers additional avenues for cultural learning.
Digital tools, online platforms, and multimedia resources provide interactive and immersive cultural learning
experiences. By incorporating these resources into the curriculum, students can explore and interact with
authentic cultural materials independently, supplementing their classroom learning (Q. Zhang & B. Zhang, 2015,
p. 390).

Providing tailored support and guidance to address the specific needs and challenges faced by German
students is essential. By conducting needs assessments and offering personalized support and resources, students
can navigate cultural differences, overcome challenges, and adapt effectively to the cultural context.

Lastly, investing in professional development for instructors ensures effective delivery of cultural education.
By offering workshops, training sessions, and opportunities for collaboration, instructors can enhance their
cultural competence, pedagogical skills, and knowledge of Chinese culture. This continuous improvement
contributes to the overall quality and effectiveness of cultural education at USST.

A multifaceted approach that integrates cultural content into language learning, fosters experiential and
interactive learning experiences, encourages reflective practice, utilizes technology and multimedia resources,
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provides tailored support and guidance, and invests in professional development for instructors is essential for
effective teaching of Chinese culture to German students at USST. This comprehensive approach enriches the
learning experiences of students, fostering their cultural competence and understanding of Chinese culture.

Integrating Calligraphy Into a Course of Chinese: A Cultural Case Study

Teaching Chinese calligraphy to German students at the University of Shanghai for Science and Technology
(USST) offers a unique opportunity to integrate cultural learning with language acquisition. This teaching case
demonstrates how Chinese calligraphy can be effectively incorporated into a regular Chinese class to enrich
students’ cultural understanding and engagement.

In a class consisting of intermediate-level German students studying Chinese at USST, the objective was to
enhance students’ understanding of Chinese culture and language through hands-on experience with calligraphy,
a traditional Chinese art form. The class began with a brief introduction to the history and significance of Chinese
calligraphy. Examples of famous calligraphy works were shared to explain the importance of calligraphy in
Chinese culture and art.

Demonstrations of basic calligraphy techniques and strokes, such as “##” (héng—nhorizontal), %> (sht—
vertical), “fi§ (pi¢—Ieft-falling stroke), “#%” (na—right-falling stroke), and “#2> (t¥hook), were provided.
Students were given calligraphy brushes, ink, and paper to practice these strokes. Guided practice was conducted
to help students write Chinese characters using calligraphy techniques. Starting with simple characters, more
complex ones were gradually introduced as students gained confidence and proficiency. Individualized feedback
and assistance were offered to help students improve their calligraphy skills.

Following the practice session, students were encouraged to create their own calligraphy artwork by writing
Chinese characters, phrases, or poems that resonated with them. They were allowed to choose their own
characters or were provided with a list of common Chinese phrases related to learning, growth, or friendship.
After the calligraphy practice, a discussion was facilitated where students shared their experiences, reflections,
and artwork. They discussed the challenges they faced, what they learned from the activity, and how it deepened
their understanding of Chinese culture and language.

Teaching Chinese calligraphy to German students at USST provides a meaningful and engaging way to
integrate cultural learning with language education. By incorporating hands-on calligraphy practice into a regular
Chinese class, students not only learn about the history and significance of Chinese calligraphy but also develop
their language skills and cultural competence. This teaching case demonstrates how educators can creatively
integrate cultural activities like calligraphy into language classes to enhance students’ learning experiences and
foster a deeper appreciation for Chinese culture and language.

Conclusion

In conclusion, integrating Chinese culture into the language curriculum for international students in China
is not only essential but also enriching for their overall learning experience. As the case of teaching Chinese
calligraphy to German students at the University of Shanghai for Science and Technology (USST) illustrates,
cultural activities can be seamlessly incorporated into regular language classes to foster a deeper understanding
and appreciation of Chinese culture and language.

By adopting a multifaceted approach that combines contextualized language learning, experiential and
interactive learning experiences, reflective practice, and the integration of technology and multimedia resources,
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educators can create a comprehensive and engaging curriculum that addresses the diverse needs and preferences
of international students. Tailored support and guidance, as well as investment in professional development for
instructors, further enhance the effectiveness of cultural education delivery.

Moreover, the theoretical frameworks of Intercultural Communicative Competence (ICC), Cultural Studies
Approach, and Task-Based Language Teaching (TBLT) provide valuable insights and guidance for integrating
cultural components within language education. These frameworks emphasize the interconnectedness of
language and culture and advocate for the development of cultural competence alongside linguistic proficiency.

As internationalization continues to be a prominent trend in higher education, the demand for culturally
competent graduates capable of navigating and interacting in multicultural environments is increasing. Therefore,
it is imperative for educational institutions in China, such as USST, to prioritize the integration of cultural
learning into their language curricula to prepare international students for successful cross-cultural interactions
in their future careers.
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