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Textbooks provide teachers with guidance in course and activity design. It assures a measure of structure,
consistency, and logical progression in a class. The present paper is part of a broader study on the evaluation of
textbooks used in teaching Chinese as a foreign language which were broadly used in Denmark. The need for such
study was required by the increased interest shown by foreign students in learning Chinese at different high schools
and universities in Denmark. The key assumption of my research is that this type of assessment can provide useful
information in Chinese teaching and help both teachers and students to choose and use teaching materials more
efficiently. The purpose of this research project was to determine the overall pedagogical value and suitability of
the book towards students’ needs. This paper outlines a procedure for language textbook analysis from the
perspective of students’ evaluation. The evaluation form, which includes five sections, could also be of use to those
involved in language materials publishing, and government officials involved in the approval of language materials.
The results of the research show the assessment of Intergrated Chinese is not good enough as expectation or
estimation in normal. Although the textbook had met students’ basic needs and it could be a good book in the hand
of a good teacher. Chinese language textbook could focus more on meeting the students’ need in real life
communication and developing students’ own critical thinking.
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Introduction

A textbook occupies a very important place in Chinese language education. And the analysis and
evaluation of existing textbooks plays a very important role in the process of developing new textbooks.
Analyzing and fixing problems with existing textbooks provides the basis, on which the direction of
development of new teaching materials can be presented.

A quality textbook should be a model of good teaching and should facilitate students’ language learning.
However, language practitioners often choose a textbook based on cursory impressionistic evaluations and
practical factors unrelated to pedagogy. Even if practitioners use one of the numerous checklists and
questionnaires developed since the 1970°s to make their predictive evaluation more systematic, the selected
materials may still not provide optimal conditions for language learning. This is because those instruments
often rely on many vague, locally specific, and sometimes dogmatic criteria. Criteria include learners’ needs,
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goals, learning styles, and proficiency levels; classroom contexts and processes; the potential of the materials
for generating motivation, variety, and interest; and language teaching methods. Additionally, the judgments
elicited by such criteria tend to be subjective and difficult to quantify, hence unreliable.

There are different types of material evaluation. Cunningsworth (1995) and Ellis (1997) argued that the
most common form is probably the “pre-use” evaluation that is designed to examine the future or potential
performance of a textbook. The other types of textbook evaluation are the “in-use” evaluation designed to
examine material that is currently being used and the “post-use” (reflective) evaluation of a textbook that has
been used in any respective institution. Despite the fact that textbooks are an important element in most of
Chinese foreign learners (CFL) classes, there has been little investigation done in terms of the students’
evaluation of the textbooks. The reason for this may lie in the fact that in the age of communicative teaching,
experts who advise on the use of textbooks may seem out of step with current language teaching methodology,
and teachers will choose textbooks simply by their personal preferences. Yet, regardless of how great an
emphasis is placed on the use of authentic materials, teachers frequently do not have the time and the
administrative support to collect and adapt all the necessary materials for their classes. Therefore, it is
disappointing that researchers have not provided more guidance to enable teachers and administrators to make
wiser decisions, especially the feedback from the students’” perspective.

A strong association exists between the contents of textbooks and the learning of the students, which
makes textbook evaluation from students’ perspective a task of great importance to the future success of an
educational program.

The role of published Chinese textbooks, however, is not only help teachers, but also those interested in
studying Chinese, since they can consult and use them as tools for revising prior knowledge, and for getting an
idea of their future acquisitions. The weaknesses of using a pre-conceived textbook, such as the poor relevance
of content for students, lack or unbalanced variety of certain tasks, and the existence of non-stimulating, even
uninteresting activities and content. Student needs and expectations as well as program expectations must be
met appropriately. The careful scrutiny of the text intended for use is not enough. Learners of Chinese as a
foreign language often do not have much chance to speak or use the target language because learning is limited
to the classroom environment and they have little contact with Chinese or Chinese (native) speakers. As a result,
it is essential that texts and materials provide learners with knowledge of the target language and culture as
accurately and objectively as possible.

We believe that the analysis and evaluation of Chinese textbook by students gives us a clearer picture of
their needs in order to promote real communication situations and the students’ autonomy, even if a textbook
presents in Hutchinson and Torres’ (1994, p. 315) opinion the danger according to which the teacher can be
relieved from the responsibility for the selection and development of materials suitable for students’ needs,
because we can assume that using a pre-existing textbook meets the criteria of appropriate teaching. This
research aims to carry out a practical analysis method from the learner’s demand in order to develop a textbook
that suits the original purpose and provides a basis for the future educational environment, upon recognizing the
importance of textbook development in the field of teaching Chinese as a foreign language.

Research Methodology

The starting point of the research was the evaluation grid of the English textbook used by Paul Dickinson
(2010) and which was adapted taking into account the suggestions of Littlejohn (1998), who, in assessing a
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textbook identifies three levels of analysis, namely: form, content and evaluation. The grid was given to 64
students enrolled the Aarhus University of in Denmark in the academic year 2015-2016. The variables
proposed to the students were: general appearance and attractiveness, topic contents, vocabulary and grammar,
types of exercises and activities, practice, and assessment. Each variable considered five items, as shown in
Table 1 below. The questionnaires in English were administered to the chosen students. For collecting data
from the students, the researchers distributed the instrument during class time preceded by a brief explanation
of the purpose and the nature of the study and if they had difficulty in the interpretation of any item, the
researchers helped them to understand the item.

After the collection of the instrument, it was collected for data analysis. The means of the students in each
single item were calculated to summarize the teachers’ and students’ views about the textbook. The evaluation
form completed by the students is shown below as well as the answers provided by the respondents, both in
number and percentage.

Table 1
Total Survey Data
]
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General appearance % No. % No. % No. % No. % No.
1. The font size and type used in the book are 8820 3 0.00% 323506 11 23530 8 3529% 12

appropriate for the learners.

2. The book has a complete and detailed table

294% 1 2.94% 35.29% 12 4118% 14  17.65% 6

of contents. !

3. Every lesson is given an appropriate title. 294% 1 294% 1 11.76% 4 61.76% 21  20.59% 7
4. The book has an appropriate glossary. 0.00% 14.71% 5 23.53% 8 2941% 10 32.35% 11
5. The book has a complete bibliography. 8.82% 3 17.65% 6 44.12% 15 17.65% 6 11.76% 4

Topic contents

1. The topics of the book are varied and
engaging to appeal to foreign students with 0.00% 11.76% 4 47.06% 16 29.41% 10 11.76% 4
different interests and personalities.

2. The subject matter is presented in a logical,
organized manner.

3. The reading selections reflect real
communicative situations.

4. The content contains real-life issues that
challenge the reader to think critically about ~ 11.76% 4 52.94% 18 32.35% 11 294% 1 0.00%
his/her worldview.

5. The topics encourage students to express

0.00% 20.59% 7 26.47% 9 38.24% 13  17.65% 6

294% 1 32.35% 11 4412% 15 17.65% 6 294% 1

their own Views 0.00% 2353% 8 41.18% 14 29.41% 10 5.88% 2
Vocabulary and grammar

ipgﬂ)%ﬁg?ektgos‘;ﬁ?emg main grammar items 4 0, 588% 2  3520% 12 44.12% 15 14.71% 5
2. The grammar rules are presented_ln_a logical 0.00% 5880 2 50.00% 17 35290 12 8820 3
manner and in increasing order of difficulty.

fe';:ien gizi;gz'lifjs adequate materials for 4 ;. 8.82% 3  5588% 19 3529% 12  0.00%

4. The new vocabulary words are presented in 0.00% 11.76% 4 5294% 18  26.47% 9 8820 3

a variety of ways.

5. The new vocabulary words are presented at
an appropriate rate so that the text is 0.00% 14.71% 5 32.35% 11  47.06% 16 5.88% 2
understandable and so that students are able to
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(Table 1 to be continued)
retain new vocabulary.

Types of exercises and activities

1. There are interactive and task-based

activities that require students to use new 0.00% 11.76% 4 35.29% 12  50.00% 17 294% 1
vocabulary to communicate.

2. Instructions in the textbook tell students to

read for comprehension.

3. The activities facilitate students’ use of

grammar rules by creating situations in which  2.94% 1 8.82% 3 41.18% 14  44.12% 15 8.82% 3
these rules are needed.

4. The text makes comprehension easier by

588% 2 588% 2 47.06% 16 3235% 11 8.82% 3

0.00% 8.82% 3 47.06% 16  23.53% 8 20.59% 7

addressing a single new concept.

5. The exercises promote the critical

14.71% 5 26.47% 9 47.06% 16 11.76% 4 0.00%

thinking of the text.

Practice and assessment

1. The book provides a variety of meaningful

and mechanical exercises and activities to 0.00% 11.76% 4 47.06% 16 38.24% 13 294% 1
practice language items and skills.

2. The book provides communicative exercises

and activities that help students carry out their 2.94% 1 23.53% 8 4412% 15 29.41% 10 0.00%
communicative tasks in real life.

3. The tasks of the exercises are clear. 0.00% 1471% 5 50.00% 17 23.53% 8 11.76% 4

4. There are a reasonable and appropriate

0.00% 5.88%

N

41.18% 14 50.00% 17 2.94% 1

number of exercises.
5. The tests are valid and contain correct

588% 2 294% 1 52.94% 18 3529% 12 294% 1

language.
Data Interpretation
5 The book has a complete bibliography. _ 44.12% -
4 The book has an appropriate glossary. - 23.53% _
3 Every lesson is given an appropriate title. II 11.76% -
2 The book has a complete and detailed table of contents. II 35.29% -
1 The font size and t}/gftlﬁzeg eil?ntgri .book are appropriate - 32 35% _

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

H|rrelevant ®mPoor = Appropriate = Good ®Excellent

Figure 1. General appearance.

“General appearance” presents graphically the results on the first variable considered (see Figure 1). With

regard to students’ responses on the five descriptors which represent the first variable, it is noted that Items 3, 1,
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4, and 2 meet positive reviews, while Item 5 is considered as being appropriate.

As seen in “Topic contents”, only Item 1 is appreciated by students as good, while no item is considered to
be excellent (see Figure 2). Regarding Item 4 which has in view the appropriateness of content to real
communication situations, students classify it as poor.

The purpose of the third variable was assessing whether the vocabulary and grammar are easy to
understand and to learn (see Figure 3). After analyzing the responses, it appears that all items received
favorable comments from students.

5 The topics encourage students to express their own Hw
views.
4 The content contains real-life issues that challenge the _—
reader to think critically about his/her worldview.
3 The reading selections reflect real communicative _—
situations.
2 The subject matter is presented in a logical, organized _
manner.

1 The topics of the book are varied and engaging to appeal

to foreign students with different interests
and personalities.

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

®|rrelevant ®Poor = Appropriate ®Excellent

Figure 2. Topic contents.

5 The new vocabulary words are presented at an

appropriate rate so that the text is understandable and so _ .
that students are able to retain new vocabulary.
4 The new vocabulary words are presented in a variety of _
Wy, I ]
3 The book includes adequate materials for learning _
vocabulary.
2 The grammar rules are presented in a logical manner and ._ -
in increasing order of difficulty.
1 The book covers the main grammar items appropriate to _
students. . -

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

® |rrelevant ®Poor = Appropriate © Good ®Excellent

Figure 3. Vocabulary and grammar.
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5 The exercises promote the critical thinking of the text. _—
4 The text makes comprehension easier by addressing a ._ -
single new concept.
3 The activities facilitate students’use of grammar rules by -_ .
creating situations in which these rules are needed.
2 Instructions in the textbook tell students to read for -_ .
comprehension.
1There are interactive and task-based activities that require -_ I
students to use new vocabulary to communicate.

u|rrelevant ®mPoor = Appropriate = Good ®Excellent

Figure 4. Type of exercises and activities.

5 The tests are valid and contain correct language. -_ I

4 There is a reasonable and appropriate number of ._ I
exercises.

3 The tasks of the exercises are clear. -_ -

2 The book provides communicative exercises and

activities that help students carry out their communicative _
tasks in real life.
1 The book provides a variety of meaningful and

mechanical exercises and activities to practice -_ I

language items and skills.
0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

®|rrelevant ®Poor = Appropriate = Good ®Excellent

Figure 5. Practice and assessment.

The fourth variable was assessing how the exercises and activities facilitate the understanding of the

written texts (see Figure 4). After analyzing the responses, it appears that Items 1, 2, 3 and 4 received favorable
comments from students. This is not valid for Item 5, students observing the lack of interactive activities that
stimulate critical thinking based on the texts.
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The last variable received appreciation from all five items, but Item 2 was classified as poor by 24%
indicating a weak representation of exercises and communicative activities meant to help students to transpose

messages into communicative contexts (see Figure 5).

It can be seen from our analysis students’ ability to interpret objectively the form and content of the
textbook, given that during the academic year they mainly used it for the acquisition and consolidation of
grammar structures. However, the monotony of some activities and tasks was felt and sanctioned as such by
their judgments. We can find the items rankings of “positive evaluation” and “negative evaluation” as above

(see Figures 6 & 7).

82.35%
— (].76%) me————
— 58,820 e—
— 58,820 ee—
— 58,8200 ee—
s 55 8804 me——
—52.04% ee—
—57.04% e——
— 52 04, we—
— 52 .04% we—

S 44.12% ee—

— 44.12% e—
—A1.18% we—
m—A1.18% m—

= 41.18%

Every lesson is given an appropriate title.

The book has an appropriate glossary.

The font size and type used in the book are appropriate for..
The book covers the main grammar items appropriate to..
The book has a complete and detailed table of contents.
The subject matter is presented in a logical, organized..
The new vocabulary words are presented at an appropriate..
There are interactive and task-based activities that require..
The activities facilitate students’use of grammar rules by..
There is a reasonable and appropriate number of exercises.
The grammar rules are presented in a logical manner and..
The text makes comprehension easier by addressing a..
Instructions in the textbook tell students to read for..

The book provides a variety of meaningful and..

The topics of the book are varied and engaging to appeal..

Figure 6. Rankings of “positive evaluation” and “negative evaluation” form.

The content contains real-life issues that challenge the reader [ 64.71%
to think critically about his/her worldview. [ 2.94%

. " Lo 41.18%
The exercises promote the critical thinking of the text. 11.76%
. . T 35.29%
The reading selections reflect real communicative situations. 20.59%
The book provides communicative exercises and activities -26,47%
that help students carry out their communicative tasks in... 29.41%

The book has a complete bibliography. P 26.47%

S 29.41%

: : : 23.53%
The topics encourage students to express their own views. 35 29%

The tasks of the exercises are clear. B 14.71%

T | 35.29%

The new vocabulary words are presented in a variety of ways 11.76%
’ 35.29%

mnegative ®positive

Figure 7. Rankings of “positive evaluation” and “negative evaluation” content.
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Discussion and Conclusions

The results of the research highlight a general good assessment of “Intergrated Chinese” primarily due to
the targeted morphological and semantic aspects which are connected with the general layout, content of
units, language structures, applications and evaluation, secondly because it is the prescribed textbook in
Aarhus University. Students also underlined the coherent and systematic presentation of information.
However, they noticed that the lack of diverse topics adapted to the current socio-cultural contexts, the lack of
exercises that stimulate creativity and critical thinking or encourage the production and understanding
of messages in communicative contexts, the difficulty of some activities that would involve an
appropriate adjustment to different levels of understanding and lack of some tasks involving the production of
written texts.

Textbooks are commodities, political objects, and cultural representations, and therefore, are the site and
result of struggles and compromise in order to determine how and by whom they will be produced, how and by
whom their contents will be selected, how and to whom they will be distributed, and how teachers and students
will make use of them (Shannon, 2010). Chinese textbook’s editing should be considered in a bigger picture
including the new e-learning context and the new role the teacher should play in an interactive rather than one
way teaching mode. From this research, it shows the textbooks cannot meet the students’ demands about
critical thinking and real life communication in an appropriate way even the students thought that they
accomplished the textbook learning very well.

Second language learning is a complicated cognitive progress which has big difference in person. This
means human beings especially those adult language learners can never be treated like a computer by inputting
and outputting naturally. Since the 1970’s, to make learners the center of language instruction has been a
movement. To establish and apply a wide variety of relevant and contextually appropriate criteria for the
evaluation of the textbooks that we use in Chinese as second language learning classrooms, we must make
every effort to ensure “that careful selection is made, and that the materials selected closely reflect (the needs of
the learners and) the aims, methods, and values of the teaching program” (Cunningsworth, 1995, p. 7).

It is difficult to define the role of the textbook in the language classroom perfectly and exactly. The
students’ needs cannot be meted by using only textbooks, from cover to cover, without any supplemental
material. However, both teachers and students need a framework on which to build and textbooks definitely
provide this. It is important that instructors strike a balance between being a slave to their texts and providing
organized, objective-based instruction (Garinger, 2002). Using a textbook should like taking an adventure, the
reader/learner can learn and explore in an interactive way instead of being forced to memorize those right rules
and perform in fixed way.

How to present cultural content without stereotypes, while keep information relevant and interesting, often
turn out to be problematic and will be challengeable in future. Evaluation is a dynamic process. Try to embrace
the new technology and new findings from other disciplines. The correlation between critical thinking and
second language acquisition is worth studying. Although critical thinking is a relatively new term that has been
proposed in the 20th century, however, this activity is rooted in the thought of the ancient Greek philosophers,
such as Socrates, Plato, and Avristotle. Since the beginning of the 20th century, following the development of
related research on teaching and learning, critical thinking was highly emphasized (Gunn, Grigg, & Pomahac,
2008). Critical thinking has a significant impact on student’s second language learning. Manshaee, Dastnaee,
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Seidi, and Davoodi’s (2011) research indicates that it can be claimed with 99% certainty that critical thinking is
more in students interested in learning a second language than students uninterested in learning a second
language.
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