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The quest to ensure the provision of quality education in schools has taken a global dimension with the introduction
of the sustainable development goals (SDGs) by the United Nations. Goal 4 of the 17 SDGs titled “quality
education” seeks to ensure inclusive and equitable quality education and promote lifelong learning opportunities.
Consequently, the notion that leadership in schools is gradually being established as a complex enterprise to work
as school principals are continually battling with the demands the job makes on them had been strengthen.
Unfortunately, strategies designed to ensure the achievement of this goal regrettably was silent on the issue of job
stress among the main policy implementers at the school level—the school principal. This paper, therefore,
attempts to critically examine the issue of job stress among school principal and offer some recommendations to
reduce the phenomenon. It is guided by the following research questions: 1. What are the sources of job stress
among school principals? 2. What is the effect of job stress on the performance of school principals? and 3. What
new steps could be taken to reduce job? In conclusion, the paper recognized that work load, lack of resources, and
support rated higher on the scale of stressors and so recommended the reduction in the work load of school
principals and part shared among deputies and delegated staff in the school. The paper thus disapproves of the job
stress avoiding strategies being used by the principals—changing job, refusing to take up the position, and quitting
the job. In the future, the paper suggested further investigation into school principals’ roles, practices, effect of

work conditions, and resilience.
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Introduction

Education remains the cornerstone on which the development of human society is laid. As a result,
government all over the world set up training institutions in the form of schools to educate the citizenry to fit well
into society and to live meaningful lives. Education is seen as an important tool for the optimum development
of a nation’s manpower resources, which contributes largely to the nation’s social and economic growth.

As a result at the global level, the United Nations (UN) begun the implementation of the sustainable
development goals (SDGs) and Goal 4 of the 17 SDGs is to address issues in education effective 2015 (United
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Nations Educational, Scientific, and Cultural Organization [UNESCO], n.d.). Under the heading quality
education, the goal is to ensure inclusive and equitable quality education and promote lifelong learning
opportunities for all. In achieving these, seven targets which are the expected outcomes by 2030 and three
means of achieving these targets were outlined. The seven targets are: universal primary and secondary
education, early childhood development and universal pre-primary education, equal access to
technical/vocational and higher education, relevant skills for decent work, gender equality and inclusion;
universal youth literacy, and education for sustainable development and global citizenship and the means are
provision of effective learning environments, scholarships and teachers and educators (UNESCO, n.d.).

Literature Review

Provision of formal education occurs in an institution. Consequently, given the global and national quest
to ensure quality education, it would be understatement to note that Management capacity at the school level is
crucial (Bruns & Mingat, 2003, as cited in International Labour Organization, 2012), thereby making the school
principal a paramount position. The principal is responsible for creating, harnessing, and sustaining the relevant
human resources for the provision of this quality education that the whole world is envisaging. Further, in the
assessment of educational systems, it is the principal that ensures and enhances the provision of quality
teaching and learning (Huber, 2010). This is demonstrated in the improvement of learning outcomes of students
and the strengthening of professional community among teachers (Wahlstrom, Louis, Leithwood, & Anderson,
2010). The principal is also seen as the vision driver of a school. They have the task of shaping the vision of
academic success for all students, promoting high standards, and creating a conducive and hospitable climate
for academic exercise to progress in order and in safety, which results in the development of cooperative spirit
prevailing among teachers for fruitful interaction (Wallace Foundation, 2011). So, school principals are
considered major stakeholders in ensuring the provision of highquality educationof children (Kukemelk &
Ginter, 2016) and for the general success of schools (Bush & Jackson, 2003; Simkins, 2005). The school
principal has a valuable place in the educational set up.

However, a critical examination of the three means of implementing the SDG 4 did not consider (or
envisage) the challenges (for that matter the working conditions) of the school principal, the chief policy
implementer at the school level. The policy on the contrary considers the provision of effective learning
environment, scholarships, and increasing the number of qualified teachers and educators by 2030 as means of
achieving SDG 4 which seeks to increase quality education, relegating factors relating to the school principal’s
conditions and health to the background. Specifically, challenges of work load resulting into job stress
regrettably have not been considered.

Stress is a situation, in which a person feels tense, restless, nervous, or anxious or is unable to sleep,
because his/her mind is troubled all the time. In other words, it is described as any force that pushes
psychological or physical factors beyond its range of stability within the individual (Friedman, 2000). Further,
in the description of Sanchez-Rinza and Peralta (2013), stress is a state of tension within an organism which
pushes it to put into action all their defenses, to cope with a situation of functional imbalance. On the other
hand, job stress is a situation where a person perceives the work environment in such a way that his or her
reaction involves feeling of an inability to cope with the job (World Health Organization, 2004).

Interestingly, the phenomenon of stress has long been conceived since the seventeenth century. The works
of Selye (1976) and the postulation of theories, like the Job Demands-Control-Support model (Karasek, 1979),


https://en.unesco.org/education2030-sdg4/targets�

SCHOOL PRINCIPALS AND JOB STRESS 359

Person-Environment Fit model (Lewin, 1935), and Transactional model of stress (Lazarus & Folkman, 1984)
among others explained the concept of stress; and since then, there has been some studies measuring the
concept in different contexts.

This paper focuses on job stress of school principals in general. The methodology adopted is to examine
literature on the sources of job stress and its effect on school principals to present a deeper understanding of the
phenomenon in educational context in the light of achieving SDG 4. In sum, the paper addresses three issues:
highlight the sources of job stress for principals; discuss the effect of these stressful situations or events on
school principals; and offer some recommendations to inform policy.

School Principal and Sources of Job Stress

School principals are major stakeholders in shaping a school climate that promotes and supports students
and teachers (Wallace Foundation, 2013). The role of school principals over the years is becoming more
complex and with new responsibilities (Blasé, Blasé, & Philips, 2010). In addition to the different jobs which
include instructional duties, administrative and managerial, and the daily issues in school (Fink & Resnick,
2001), the school principals are now performing roles in the community to meet the needs of other stakeholders
(Wallace Foundation, 2013).

Providing leadership is stressful (Steward, 2014) and being a school principal is no exception (Barkhuizen
& Rothman, 2011; Yambo, 2012). Principalship is a challenging job with most reporting increasing pressure as
a result of the job demands (J. Queen & P. Queen, 2005) and especially as the pace of development has
increased, the phenomenon of job stress has become common among leaders (Wadesango, Gudyanga, &
Mberewere, 2015). It is therefore, not out of context when the teaching profession and role of principals are
described as highly stressful (Juma & Simatwa, 2016).

In everyday life, some stressors have been identified. They are present in the form of self-centeredness,
hate, worry, guilt feelings, envy, over sensitivity, sorrow, resentment, jealousy, fear, frustration, and desire for
approval among others (Willis, 2005).

However, in education and more specifically, regarding the occupation of a school principal, the job
stressor variables look different in nature and context. Researchers in varying situations have identified sources
of job stress among principals. In a study by Kendi (2012), the role as management and finance officer,
responsibility towards stakeholders (students, community, politicians, and Ministry of Education); the
environment (physical) and families (children, spouse, and other family members) were identified. Further,
supervision of teaching staff, hosting visitors, monitoring school’s health record, and handling of school funds
were identified as stressors by Wadesango et al. (2015). Regarding the day-to-day operations of the school
principal, workload, lack of resources, and social support had been identified as stressors, Cooper and Kelly
(1993), decades ago reported workload as one source of job stress for principals. And recently, Juma and
Simatwa (2016) also identified limited opportunities for professional development, tight time deadlines for
tasks, delayed disbursement of school funds, interpersonal relations, social support, and lack of expert
assistance among others.

Next, Goker (2012) identified personal factors as stressor among school principals. The limited ability of
school principals to vary their work assignments, lack of opportunities for personal development and
advancement, bureaucracy, lack of support, the amount of paper work, and lack of resources, all accounted for
job stress among principals.
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Contrary to Goker (2012), Wadesango et al. (2015), in part found that teachers contribute to increase the
stress level of school principals. Teacher’s unprofessional behavior, such as reporting daily to school late; lack
of seriousness towards work; ineffective teaching; having illicit relationship with students; coming to school
drunk; and abuse of privileges were identified. It is, however, worthy to note that the demonstration of effective
professional standard by some teachers and their desire to change and develop their ability to make independent
decisions accounted for moderate level job stress among the supervisors (Goker, 2012).

In sum, over the past the 20 years, the office of school principal has been associated with higher levels of
exhaustion and stress (Brock & Grady, 2002; Whitaker & Turner, 2000). Some researchers even predicted there
will be shortage of school leaders in the next decade and that the future looks bleak as more qualified
individuals do not want to become school principals as result of the related job stress which exposed them to
serious health concern (J. A. Queen & P. S. Queen, 2005). It, therefore, appears that principals are under more
pressure (Boyland, 2011) due to several changes in recent years that have increased the variety, scope, and
demands of the position resulting in many principals considering leaving the profession (Mitchell, 2010) or
unwilling to accept position as principals (Darmody & Smyth, 2016).

School Principals and Effect of Job stress

Referring to the person—environment fit theory (Brewer & McMahan, 2004), job stress is linked with
one’s interaction with the work environment. Consequently, if the needs of the work are more than what the
individual’s ability can contain, then job stress is likely to result. The resultant job stress which is demonstrated
visibly in the form of unpleasant negative emotions (anger, anxiety, tension, frustration, or depression)
(Kyriacou, 2001), have impact on the individual’s work performance (Darmody & Smyth, 2016; Mbibi, Oluchi,
& Nwamuo, 2013). In the long term, the inability of the individual’s capacity (competency or skills) to match
the demand of the job give rise to job burnout, and according to Brock and Grady (2002), the symptoms of
burnout are shown as physical, intellectual, social, emotional, and spiritual.

The impact of this is demonstrated in the low level of job satisfaction (Markow, Macia, & Lee, 2013), the
unwillingness of other teachers to take up the responsibility of a school principal (Darmody & Smyth, 2016),
developing less interest in the job (Mbibi et al., 2013) and the readiness to change job (Yambo, Kindiki, &
Tuitoek, 2012).

The concept job satisfaction refers to an individual’s attitude towards work. It is described as a pleasurable
emotional state resulting from positive assessment of one’s job (Thiagaraj & Thangaswamy, 2017). Consequently,
when the result of the personal appraisal is negative, then there is low job satisfaction. Regarding the job of a
school principal, the increase in responsibilities has made the job more stressful, and thus, having negative
impact on their well-being (Chaplain, 2001) and health (Irish Primary Principals’ Network [IPPN], 2014),
whereby lowing the levels of job satisfaction (Markow et al., 2013). The association between school principals’
job stress and job satisfaction has long been found to be negative with workload, inadequate resources, lack of
support, and work conditions as the contributing factors (Borg & Riding, 1993). For example, in schools which
are increasingly accountable for results, work related stress was found higher among managers than across all
other industries (Phillips & Sen, 2011) giving rise to low level of job satisfaction.

Avoiding the job of a school principal is another effect of job stress. The impact of job stress on the
operations among school principal has gain policy relevance such that it is becoming difficult to fill vacant
positions for principals as many teachers are discouraged from taking up the job (Linn, Baker, & Betebenner,
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2002; National Association of Elementary School Principals [NAESP], 2003). The reasons accounting for this
apparent lack of interest are the factors identified as the school principals’ job stressors (as mentioned in IPPN,
2010; Darmody & Smyth, 2016; etc. above). The presence of these factors have stifled natural efforts towards
building stronger human resource which is invaluable for the development and maintenance of quality
educational outcomes, thereby rendering education systems all the world ineffective in addressing the matter of
school principals’ job stress and burnout especially at the secondary school levels (World Bank, 1999).

It has also been noted that school principals are developing low interest in the job. As tasks, structures, and
the education system in most countries are changing (Huber & Hiltmann, 2011) with new responsibilities
emerging, school principals are developing low interest in the job (Mbibi et al., 2013). In a study on perception
of stress and stress management, it was found that the presence of job stress have effect on the time
management of the principals, and to some extent, resulting in reduction in effectiveness, lack of interest in the
job and lack of concentration on the job.

Strategies Directed at Policy to Reduce Job Stress

Synthesising the causes of job stress among school principals, there is enough evidence to suggest that it is
as result of work overload and non-supportive working environment. Consequently, strategies to reduce the
phenomenon of job stress should be directed at reducing the work load and the provision of the necessary
logistics and support. Unfortunately, policy-makers have not taken the bold step to address this situation. The
increasing responsibilities of principals to ensure quality teaching and learning in schools, and their
development have long been known by educational policy makers but, efforts to develop school leaders to
match up to the task has not received the needed urgent attention (Huber, 2010). Therefore, principals prefer
changing or quitting the job as the best option (Yambo, Odhiambo, & Odera, 2014), while others resign to seek
employment in other sectors (Yambo, Kindiki, & Tuitoek, 2012). Further, many principals quit the job to avoid
other medical conditions, such as hypertension and hormonal imbalance, which may directly and indirectly
contribute to depression that could lead to death (Koome, 2007; Yambo et al., 2012).

In the opinion of this paper, the role of the school principal in ensuring improvement in quality teaching
and learning and above all in achieving the SDG 4 is non-negotiable. And as increasing job demands are a
threat to the attainment of this mandate; efforts need to be put in place to reduce this danger. Consequently, the
attention of policy makers should be focused on reducing the work load and providing logistics to make them
more effective and efficient than to compound the existing duties of principals (adding implementation of SDG
4, for example).

The principal’s role should be reduced to mobilization of human and material resources, supervision of
learning and teaching, handling stakeholders, and ensuring the general tone of the school. Responsibilities as
such, finance management, teaching, dealing with issues regarding discipline (teachers and students) and other
school improvement related functions should be distributed among deputies and selected teachers to whom
power is delegated. The principal will therefore, have a good work-life balance to enjoy the necessary social
support from the family (Kendi, 2012).

Conclusion

In sum, it is worth to note that job stress could have positive impact on the individual (Juma & Simatwa,
2016). However, excessive unmanaged job stress has been linked to a long list of physical and mental health
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problems (Colbert, 2008). This paper discussed sources of job stress for school principals and its impact on
performance. The investigation revealed that work load has negative impact on job satisfaction, interest in the
job by potential principals, and increasing the desire to quit.

Given the goals of SDG 4 with the agenda of improving quality education, policy makers need to take a
second look at the position of the school principal. In the view of this paper, steps should be taken to reduce the
work load of the principal to free some time to perform task directly related to improving quality in schools.
Other responsibilities should be distributed among deputies and to delegated staff.

Lastly, given the value of education and the fact stress is common in every human endeavour, continuous
study of the phenomenon is proper. It is therefore, important to further investigate job preferences, strains, and
practices of school principals with the aim to gain empirical insights into how school leaders’ functions,
practices, and work conditions affect their health in general and resilience in particular. This is to make the
principals build resilience, stay on the job and not quit because of job stress for a successful achievement of
SDG 4.

References

Barkhuizen, N., & Rothmann, S. (2011). Occupational stress of academic staff in South Africa higher education institutions. South
African Journal of Psychology, 33(2), 321-336.

Blasé, J., Blasé, J., & Philips, D. (2010). Handbook of school improvement. Thousand Oaks, CA: Corwin Press.

Borg, M. G., & Riding, R. J. (1993). Occupational stress and job satisfaction among school administrators. Journal of Educational
Administration, 31(1).

Boyland, L. (2011). Job stress and coping strategies of elementary principals: A statewide study. Current Issues in Education,
14(3). Retrieved from http://cie.asu.edu/ojs/index.php/cieatasu/article/view/806

Brewer, E. W., & McMabhan, J. (2004). Job stress and burnout among industrial and technical teacher educators. Journal of
Vocational Education Research, 28(2), 125-140.

Brock, B. L., & Grady, M. L. (2002). Avoiding burnout: A principal’s guide to keeping the fire alive. Thousand Oaks, CA:
Corwin Press.

Bush, T., & Jackson, D. (2003). A preparation for school leadership: International perspectives. Educational Leadership and
Administration, 30(4), 417-429.

Chaplain, R. P. (2001). Stress and job satisfaction among primary head teachers: A question of balance? Education Management
Administration, 29(2), 197-215.

Colbert, D. (2008). Stress less. Lake Mary, Florida: Siloam Publishers.

Cooper, C., & Kelly, M. (1993). Occupational stress in head teachers: A national UK study. British Journal of Educational
Psychology, 63(1), 130-143.

Darmody, M., & Smyth, E. (2016). Primary school principals’ job satisfaction and occupational stress. International Journal of
Educational Management, 30(1), 115-128.

Fink, E., & Resnick, L. B. (2001). Developing principals as instructional leaders. Phi. Delta Kappan, 82(8), 598-606.

Friedman, 1. A. (2000). Burnout in teachers shattered dreams of impeccable professional performance. Journal of Clinical
Psychology, 56(8), 595-606.

Goker, S. D. (2012). Occupational stress, burnout and job satisfaction among supervisors in North Cyprus. Mediterranean Journal
of Social Sciences, 3(3), 53.

Huber, S. G., & Hiltmann, M. (2011). Competence Profile School Management (CPSM)—An inventory for the self-assessment of
school leadership. Education Assessment Evaluation Access, 23, 65-88. doi 10.1007/s11092-010-9111-1

Huber, S. G. (2010). School leadership—International perspective. Studies in Educational Leadership, 10. doi
10.1007/978-90-481-3501-1_12

International Labour Organization. (2012). Handbook of good human resource practices in the teaching profession. Geneva,
Switzerland: International Labour Office.

Irish Primary Principals’ Network (IPPN). (2010). New horizons of smaller schools and teaching principalship in Ireland. Dublin:
IPPN.


http://cie.asu.edu/ojs/index.php/cieatasu/article/view/806�

SCHOOL PRINCIPALS AND JOB STRESS 363

IPPN. (2014). Principals’ and deputy principals health and well-being. Leadership, 83, 12-16.

Juma, J. K. A., & Simatwa, E. M. W. (2016). Stress management coping strategies used by female principals in Kenya: A case
study of Rachuonyo North and Homa Bay Sub Counties. Greener Journal of Educational Research, 6(3), 115-132. Retrieved
from http://doi.org/10.15580/GJER.2016.3.051616088

Karasek, R. A. (1979). Job demands, job decision latitude and mental strain: Implications for job redesign. Administrative Science
Quarterly, 24, 285-308.

Kendi, R. S. (2012). Impact of occupational stress on head teachers tasks in secondary schools of Kisumu County, Kenya (A
Research project submitted for the degree of Master of Education in the School of Educational Management, Policy and
Curriculum Studies of Kenyatta University Kenya).

Koome, I. N. (2007). The exodus of principals teacher management issues in East Africa. UNESCO Africa, 17(10), 6.

Kukemelk, H., & Ginter, J. (2016). Estonia: School leadership in Estonia 2001-2013. In H. Arlestig et al. (Eds.), A decade of
research on school principals, studies in educational leadership. Switzerland: Springer International Publishing.

Kyriacou, C. (2001). Teacher stress: directions for future research. Educational Review, 53(1), 27-35.

Lazarus, R. S., & Folkman, S. (1984). Stress appraisal and coping. New York, NY: Springer Press.

Lewin, K. (1935). Dynamic theory of personality. New York, NY: McGraw-Hill.

Linn, R. L., Baker, E. L., & Betebenner, D. W. (2002). Accountability systems: Implications of requirements of the No Child Left
Behind Act of 2001. Educational Researcher, 31(6), 3-16.

Mark, G. B., & Richard, J. R. (1993). Occupational stress and job satisfaction among school administrators. Journal of
Educational Administration, 31(1).

Markow, D., Macia, L., & Lee, H. (2013). The MetLife survey of the American teacher: Challenges for school leadership. New
York, NY: Metlife Inc.

Mbibi, U., Oluchi, F., & Nwamuo, R. I. (2013). Principals’ Perception of stress and stress management strategies by the junior
secondary school principals in Abia State. Journal of Educational and Social Research, 3(6), 139-146.

Merike, D., & Emer, S. (2016). Primary school principals’ job satisfaction and occupational stress. International Journal of
Educational Management, 30(1), 115-128.

Mitchell, C. M. (2010). Job satisfaction of elementary principals in large urban communities (Doctoral dissertation). Retrieved
from http://ecommons.txstate.edu/eapstad/12

National Association of Elementary School Principals (NAESP). (2003). NAESP fact sheet on the principalship shortage.
Retrieved from http://www.naesp.org/contentLoad.do?contendl%1097

Phillips, S., & Sen, D. (2011). Stress in head teachers. In J. Langan-Fox and C. L. Cooper (Eds.), Handbook of stress in the
occupations (pp. 177-201). Cheltenham: Edward Elgar Publishing.

Queen, J. A., & Queen, P. S. (2005). The Frazzled principal’s wellness plan. Thousand Oaks, CA: Sage Publications.

Riley, P. (2013). The Australian principal health and wellbeing survey. Clayton, Victoria: Monash University.

Sanchez-Rinza, B. E., & Peralta, A. L. L. (2013). The management of stress in students. US-China Education Review B, 3(12),
950-957.

Seyle, H. (1976). The stress of life (Rev. ed.). Toronto: McGraw-Hill.

Simkins, T. (2005). Leadership in education: “What works” or “what makes sense”? Educational Management Administration
and Leadership, 33(1), 9-26.

Steward, J. (2014). Sustaining emotional resilience for school leadership. School Leadership & Management, 34(1), 52-68. doi:
10.1080/13632434.2013.849686

Thiagaraj, D., & Thangaswamy, A. (2017). Theoretical concept of job satisfaction—A study. International Journal of
Research-Granthaalayah, 5(6), 464-470. Retrieved from https://doi.org/10.5281/zenodo.822315

United Nations Educational, Scientific, and Cultural Organization (UNESCO). (n.d.). Sustainable Development Goal 4 and its
targets. Retrieved July 25, 2018, from https://en.unesco.org/education2030-sdg4/targets

Wadesango, E., Gudyanga, E., & Mberewere, M. (2015). Occupational stress among school heads teachers: A case for Hwedza
district secondary schools’ head teachers. Society Science, 45(1), 31-35.

Wahlstrom, K., Louis, K. S., Leithwood, K., & Anderson, S. E. (2010). Investigating the links to improved student learning:
Executive summary of research findings. Wallace Foundation Website. Retrieved
from http://www.wallacefoundation.org/knowledge-center/school-leadership/key-research/Documents/Investigating-the-Link
s-to-Improved-Student-Learning-Executive-Summary.pdf


http://ecommons.txstate.edu/eapstad/12�
https://doi.org/10.5281/zenodo.822315�
https://en.unesco.org/education2030-sdg4/targets�
http://www.wallacefoundation.org/knowledge-center/school-leadership/key-research/Documents/Investigating-the-Links-to-Improved-Student-Learning-Executive-Summary.pdf�
http://www.wallacefoundation.org/knowledge-center/school-leadership/key-research/Documents/Investigating-the-Links-to-Improved-Student-Learning-Executive-Summary.pdf�

364 SCHOOL PRINCIPALS AND JOB STRESS

Wallace Foundation. (2011). The school principal as leader: Guiding schools to better teaching and learning. Retrieved
from http://www.wallacefoundation.org/knowledge-center/school-leadership/effective-principal-leadership/Documents/The-
School-Principal-as-Leader-Guiding-Schools-to-Better-Teaching-and -Learning.pdf

Wallace Foundation. (2013). The school principal as a leader: Guiding schools to better teaching and learning. New York, NY:
Wallace Foundation.

Whitaker, T., & Turner, E. (2000). What is your priority? NASSP Bulletin, 84(617), 16-21.

Willies, J. B. R. (2005). Cracking the stress problem. Alma Parks, Grantham Links: The Stanborough Press Ltd.

World Bank. (1999). Secondary education. Washington: The International Bank of Reconstruction and Development.

World Health Organization. (2004). Work organization and stress. Protecting Workers’ Health Series No. 3.

Yambo, J. M. O. (2012). Determinants of KCSE examination performance in SDA sponsored schools: A key to academic
promotion to the next level of learning. Saarbrucken, Germany: Lambert academic publishing.

Yambo, J. M. O., Kindiki, J. N., & Tuitoek, J. K. F. (2012, October). Investigating high school principals stress in relation to their
job experience in schools in Southern Nyanza region. International Journal of Academic Research in Progressive Education
and Development, 1(4), 44-64.

Yambo, J. M. O., Odhiambo, R. A., & Odera, Y. F. (2014, May). An assessment of the extent at which high school principals are
stressed in relation to their job experience in schools in Southern Nyanza Region, Kenya. International Journal of
Humanities and Social Science Invention, 3(5), 25-33.


http://www.wallacefoundation.org/knowledge-center/school-leadership/effective-principal-leadership/Documents/The-School-Principal-as-Leader-Guiding-Schools-to-Better-Teaching-and%20-Learning.pdf�
http://www.wallacefoundation.org/knowledge-center/school-leadership/effective-principal-leadership/Documents/The-School-Principal-as-Leader-Guiding-Schools-to-Better-Teaching-and%20-Learning.pdf�

