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Considering the vital role that the English language plays in contemporary society and the changing needs of 

institutions around the world, gaining a thorough knowledge of English can help people in a number of ways. The 

primary aim of this research is therefore to identify the levels of knowledge of English and attitudes towards 

learning English among Saudi students at the Globe English institute, Exeter, UK. To achieve this aim, a structured 

questionnaire is designed in order to gather related data from a sample of 30 respondents, comprising 17 male and 

13 female students. This study seeks to establish the relationship between knowledge of English, attitude towards 

learning English, and demographic factors such as the age, gender, and major of respondents. According to the 

survey findings, it may be stated that there is a significant favourable relationship between knowledge of English 

and attitude of respondents towards learning the English language. The identified statistical results will be 

discussed as they pertain to the preceding literature.  

Keywords: knowledge, attitude, vocabulary, EFL 

Introduction  
According to Sultan (2003), English is taught in Saudi Arabia as compulsory subject that is meant to be 

taught from intermediate school up until university where it is supposed to be taught throughout the first year as 
part of the preparatory year programme (PYP). These days English revolves around every aspect of life and this 
fact is fully realised. It is especially important for those who want to pursue their higher education abroad 
where the only medium of instruction is English. In the light of this, I would like to carry out a study among 
Saudi students coming to the UK to pursue Higher Education with a special focus on those studying at Exeter’s 
Globe school. There are a number of aspects to my study. 

The Aim of the Study  
The study aims to measure the student’s competence in vocabulary while studying back in Saudi Arabia. 

In addition, it seeks to explore their beliefs about having to learn English as a foreign language, to find out the 
students’ knowledge and attitudes towards learning English in relation to the following: gender, age, and 
speciality. 
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The Saudi Context 
The Saudi Arabian government has undertaken a policy shift towards teaching the English language, as it 

has come to recognise the value of English as a means of allowing Saudi citizens to participate in the global 
market in areas such as education, trade, employment, and cultural exchange (Karmani, 2005). In 2006, the 
government initiated school reforms intended to improve literacy in Arabic (KSA Ministry of Education, 2006), 
and in 2010 it was agreed that English instruction should be compulsory (KSA Ministry of Education, 2010). A 
direct result of this policy, it is now a requirement to teach English starting at primary school level and 
ultimately to prepare a large number of students to undertake their higher education in English.  

Literature Review 
Understanding students’ attitudes and beliefs is crucial in Second Language Acquisition (SLA) because of 

the enormous variety that exists within the student population, and the fact that differences at the individual 
level may affect learning outcomes, either in positive or negative ways (Skehan, 1989; Dörnyei, 2005). 
Learning a language is affected by the attitudes the learners have towards the language. When students exhibit 
positive attitudes towards the language, the learning process becomes easier. Moreover, studies revealed that 
attitude affect achievement (Fakeye, 2010). Thus, the literature reveals that attitudes and motivation play a vital 
role in the acquisition of second language and language in general. The emotions that a student experiences in 
the classroom can have a significant influence on the effectiveness and degree of learning that takes place. For 
this reason, there is a large body of literature concerning attitudes, beliefs, and “affect” within SLA classrooms 
(Scovel, 1978, pp. 129-142; Arnold, 1999). Similarly, different forms of intrinsic and extrinsic motivation can 
influence academic success (Dörnyei, 1998), and it is very useful for teachers to be aware this so that they can 
encourage each student in the best possible way. Some research has shown that a number of Saudi students 
experience a certain amount of anxiety when learning English. This seems to affect female students more than 
males (Al-Saraj, 2014).  

Operationalization of the Constructs 
(1) Attitudes toward learning English: The answers given by the students express their feelings about 

learning the English through a Likert scale;  
(2) Knowledge towards learning English: The scope of which the student’s ability to memorise vocabulary 

through the study of English in Saudi Arabia from Elementary school to high school and (PY) year at 
University. 

Background Data 
(1) Gender: Students chose female or male depending on their gender; 
(2) Students’ ages: between 20–25, 26–30, 31–35, and 36–40; 
(3) Their major: Students either chose majors in English, Physics, Social Sciences, or other.  

Hypotheses 
My research aims to explore knowledge and attitudes towards learning English in the Globe institute in 

Exeter (UK). The Saudi students also test the following hypothesis:  
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Hypothesis 1 
H1: There is a statistically significant correlation between students’ knowledge of learning English and 

their attitude towards it. 
H01: There is no statistically significant correlation between students’ knowledge of learning English and 

their attitude towards it. 

Hypothesis 2 
H2: There is a statistically significant influence of student’s gender on their knowledge of learning English. 
H02: There is no statistically significant influence of student’s gender on their knowledge of learning 

English. 

Hypothesis 3 
H3: There is a statistically significant influence of students’ speciality on their attitude towards learning 

English.  
H03: There is no statistically significant influence of students’ speciality on their attitude towards learning 

English. 

Hypothesis 4 
H4: There is a statistically significant influence of age on students’ knowledge and learning of English 

language. 
H04: There is no statistically significant influence of age on students’ knowledge of English. 

Hypothesis 5 
H5: There is a statistically significant of students’ attitude predicted by their knowledge, gender, and age. 
H05: There is no statistically significant of students’ attitude predicted by their knowledge, gender, and 

age. 
 

Table 1 
Independent and Dependent Variables 
Hypothesis Independent variable Dependent variable 
Hypothesis 1 * Not Applicable * Not Applicable 
Hypothesis 2 Gender Knowledge of learning English 
Hypothesis 3  The major Attitude towards learning English 
Hypothesis 4 Age Knowledge of learning English 
Hypothesis 5 Knowledge, gender, and age Attitude 
Note. * In terms of correlation, there are no dependent or independent variables when talking about correlation, just consider 
variables.  

Methodology 
This study maintains the same basis as prior research studies and designed hypotheses, and primarily 

intends to gauge the attitudes of Saudi students towards learning English and their respective knowledge of the 
language. In this section provides the design of the research method, the sampling procedures and research 
instruments used, the related validity and reliability of these research instruments, and finally the ethical issues 
and research limitations that were noted whilst gathering data for this study. 
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Research Design 
The data generated by this study was quantitative, and was gathered using a structured questionnaire. The 

responses received from study participants were subjected to statistical evaluation in order to test the 
constructed hypotheses; in other words, in order to decide whether to accept or reject the hypotheses. The 
selection of questionnaires as the research instrument for this study was based on the research questions 
regarding the demographic characteristics of participants, participants’ attitudes towards learning English (20 
items) and participants’ knowledge of English (20 items). Refer to Appendix A.  

Sampling and Participants 
This research study employs the technique of “Convenient Sampling”. This makes it easy for the 

researcher to approach people to gather data, since each individual within the population does not have an equal 
opportunity of being selected for participation in the study (Babbie, 2001). In terms of sample size, the sample 
used for this research comprised a total of 30 Saudi students from academic year 2014/2015 at the Globe 
institute. Of these 30 students, 17 were male (56.7%) and 13 were female (43.3%). The demographic 
breakdown was as follows: Around 16 students were between the ages of 26 and 30 (53.3%); around 11 were 
between 31 and 35 (36.7%) and three were between 36 and 40 (10%). With regard to study majors (in Saudi 
Arabia or continuing here in Exeter University after achieving the required score in IELTS ), four students were 
studying English as a major (13.3%), four were majoring in physics (13.3%), 15 were majoring in social 
sciences (50%), and seven were majoring in other areas of study (23.3%). In order to confirm the robustness of 
this research, it was ensured that the grades of participating students would not have any effect on their survey 
responses, as they had all studied English in Saudi Arabia at primary, intermediate, and secondary levels. 
However, this study is only aimed at determining the attitudes of participating students towards learning 
English and their knowledge of the English language.  

Materials 
The study employed a variety of research materials, including questionnaires (used as a research 

instrument), respondent consent forms (see Appendix B, and statistical tools such as SPSS, which were used to 
analyse the collected data (see Appendix C). The section below will describe the primary research instrument 
(i.e., the structured questionnaire) in greater detail.  

The Instrument 
The structured questionnaire includes at least 20 items intended to reveal respondents’ attitudes towards 

learning English, while a further 20 items are intended to reveal the level of participants’ English vocabulary. 
The questionnaire items relating to knowledge were gathered from English textbooks used to teach English at 
primary, intermediate and PYP level in Saudi Arabia. The researcher has therefore assumed that all participants 
have received adequate knowledge of English in their previous schooling and PYP. The concept and guidelines 
underlying this section of the questionnaire were based on the concepts described by Burton et al. (1991). The 
questionnaire items were written by me except items number 10, 17, and 20 which were taken from EFL 
Students’ Attitudes Towards Learning English Language: The Case of Libyan Secondary School Students 
(Mohammed, Majied, & Hana, 2012), while the items relating to attitude were based on the guidelines set out 
by Oppenheim (2000). A five-point Likert scale is used in the questionnaire, as this provides a concrete basis 
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for analysing the attitudes and opinions of respondents. According to Cherly Qing (2010), the Likert scale is 
generally helpful in revealing respondents’ viewpoints and also generates accurate data for the purposes of 
measurement. While the items relating to attitude were based on a 5-point Likert scale, the items concerning 
knowledge took the form of multiple choice questions with four possible answers, which were later coded as 
“correct” or “incorrect”. The questionnaire employs closed-ended questions, which generate responses that are 
suitable to be employed as “statistical results” and to be subjected to “statistical treatment”. Responses to 
closed questions also allow various comparisons across different groups within the targeted sample 
(Oppenheim, 1992, p.115). 

Validity of Instrument 
According to Oppenheim (1992, p. 144), the term “validity” refers to the evaluation of the soundness and 

effectiveness of any item, score, or question. This is sometimes referred to as “content validity”. In order to 
ensure the validity of the questionnaire as a research instrument, the questionnaire was modified after seeking 
expert opinions from professionals at Newcastle University in Australia. Two experts were elected from the 
education department and two from the English department, including an expert from Taif University in Saudi 
Arabia. After receiving feedback from these individuals, the questionnaire was found to be generally 
satisfactory in reflecting the major objective of the study, although certain amendments were suggested: These 
amendments included several modifications to wording/sentence structure and the reduction of similarities 
between a number of items (for example, items 6, 13, 17, and 20 in the attitude section). The items in the 
knowledge section were deemed to be adequate, as they were all taken from English textbooks and none of the 
experts made any comments on these items. Once all the required modifications had been carried out, the whole 
questionnaire was again reviewed by all the experts and was judged to be ideal for achieving the primary 
objective of the study (see Appendix A).  

Reliability of Instrument 
In accordance with Oppenheim’s theory (1992, p. 144), reliability relates to the transparency, consistency 

and repetition of constructs, as well as to the likelihood of gaining a significant number of similar results if the 
constructs were to be replicated. Reliability testing indicated that there were no relevant errors within the 
questionnaire. Cronbach’s alpha was used to test the reliability of this study. This test verifies the “internal 
consistency” of items, with the value of the “alpha” varying between 0 and 1,which relates to the stability of the 
achieved outcomes. In order to fully ensure the reliability of research, some statisticians recommended that the 
value of Cronbach’s alpha exceed 0.7 (e.g., Spiliotopoulou, 2009; Pallant, 2013). When the reliability of this 
study was tested using the SPSS statistical tool, the research instrument was ultimately proven to be a reliable 
instrument for gauging the attitudes towards learning English and knowledge of English among Saudi students 
at the Globe institute in Exeter, UK. The reliability of both items (i.e., knowledge and attitude) was tested. 
Once all the data was encoded in SPSS, certain items were once again coded (for example items 4, 6, 7, 8, 11, 
14, 17, and 20). All negative questions were thus modified in such a way as to reflect positive connotations: For 
instance, the item “English classes are not interesting” was encoded as “strongly agree” (5). The item was 
reworded as “English classes are interesting”, and the scale was reversed, i.e., “strongly disagree” (1). The 
reliability of the questionnaire was showed a reasonable and acceptable internal consistency among the attitude 
items, generating an alpha value of 0.752 (75.2%). No omissions of the items were therefore deemed to be 
necessary (see Table 2). For the knowledge reliability was showed a reasonable and acceptable internal 
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consistency among the knowledge items, generating an alpha value of 0.749 (74.9%). No omissions of the 
items were deleted therefore deemed to be necessary (see Table 3). 

 

Table 2   
Reliability Statistics of Attitudes Items 
Cronbach’s alpha N of items 
.752 20 

 

Table 3   
Reliability Statistics of Knowledge Items 
Cronbach’s alpha N of items 
.749 20 

Procedures 
The research process for this study consisted of carrying out a literature review and of designing 

questionnaire as a research instrument with the stated aim of measuring Saudi students’ knowledge of English 
and attitude towards learning English at the Globe institute. The researcher refined and validated the 
questionnaire by seeking expert opinions. The “convenient sampling” technique was employed, with 
participants (i.e., Saudi students at the Globe institute) being approached and selected individually by the 
researcher at a monthly student community gathering. The researcher explained the overall concept of the study, 
and participants were asked to sign consent forms in line with the questionnaire’s requirements. The 
questionnaires were completed by a targeted sample consisting of 30 participants, of which 17 were male and 
13 were female. The collected responses were then encoded in SPSS, and various statistical techniques were 
employed in order to generate analytical results. These are described in further detail in the “Results” section 
below.  

Ethical Issues 
Certain ethical issues were prudently taken into consideration throughout the course of the study. Firstly, 

the study had to comply with the ethical standards of Exeter University. This was ensured by obtaining official 
approval from the university’s management (see Appendix B). Secondly, participants completed the 
questionnaire voluntarily and were not compelled in any way. Participants’ profiles and questionnaire responses 
were kept strictly confidential and were not seen by any third party to achieve the desired outcomes of the study, 
and all participants were explicitly given the choice as to whether they were willing to take part in the study. As 
well, all respondents were offered the option of receiving a copy of the final research study following its 
completion. Further to this, in adherence with Bell’s (2005) suggestions, all questionnaire responses were 
shattered once the desired statistical results were obtained.  

Limitations of Study 
This study also exhibited certain research limitations: For instance, the limited timeframe allowed for the 

completion of the questionnaire and the relatively small sample size, which ultimately offered unrepresentative 
and non-generalised results. Also, because of the short time of this study the pilot was omitted in this small 
project. More detailed research would therefore be required to further elucidate the findings of this study. 
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Results 
Prior to carrying out analysis in SPSS, it is crucial to demonstrate that the data has been encoded in such a 

manner as to ensure that the attitude scale is observed as “averaged”, since all items in this section of the 
questionnaire were added and divided by 20, whereas for the calculation of the knowledge constructs, incorrect 
items were allotted a code of “0” and correct items were given a code of “1” (i.e., 0 = incorrect, 1 = correct). 
The following sections will evaluate the data and test the research hypotheses using statistical tools.  

Normality and Data Type 
Prior to evaluating the gathered data, again, it is crucial to assess the normal distribution of the results, 

which should demonstrate whether the data maybe considered to “parametric”. Normality is a required 
precondition for statistical procedures such as ANOVA.  

Normality 
According to an accepted rule of thumb, normal distribution of results is necessary in order to determine 

whether gathered data may be considered to be “parametric” or “non-parametric”. In this regard, therefore, the 
key dependent variables (i.e., knowledge and attitude) must be confirmed as being normally distributed in order 
for the data to be considered parametric. Statisticians have developed a range of statistical tests for this purpose; 
however, “eyeballing” has been determined to be the least complicated method of verifying normal distribution. 
This primarily involves generating a graphical representation of the data, i.e., by using a bell-shaped histogram 
to check whether the frequency of the results adheres to a bell-shaped curve. In addition to this, two other 
advanced statistical methodologies are highly recommended, namely the Kolmogrov-Smirnoc test and the 
Shapiro-Wilk test, both of which are considered to be suitable for small sample sizes (< 60 respondents). Both 
of these tests were carried out, and the results showed that the collected data related to a normally distributed 
population, with the alpha value (p < 0.05) indicating a normal distribution. The tests were run in SPSS and 
gave results of KS (30) = 0.13, p > 0.05; SW (30) = 0.96, p > 0.05 for the attitude constructs, while results for 
the knowledge constructs were KS (30) = 0.097, p > 0.05; SW (30) = 0.955, p > 0.05, which may be considered 
as non-significant. Figures 1 and 2 show the results of these tests, both indicating normal distribution. It is 
therefore evident from the results of the Kolmogrov-Smirnoc test and the Shapiro-Wilk test for both dependent 
variables that the data can be considered to be normally distributed (see Table 4).  

 

Table 4 
The Normality Scores of Data Based on the KS and SW Tests 

 
Kolmogorov-Smirnova Shapiro-Wilk 

Statistic Df Sig. Statistic df Sig. 
Knowledge .097 30 .200* .955 30 .227 
Attitude .130 30 .200* .962 30 .353 
Note. a. Lilliefors significance correction; *. This is a lower bound of the true significance. 
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Figure 1. Histogram showing the distribution of students’ Knowledge mean scores. 

 

 
Attitude 

Figure 2. Histogram showing the distribution of students’ Attitude means scores.  

Types of Data 
In order to achieve sound statistical results, in addition to meeting the criteria for normality, it is essential 

to ensure that gathered data also meets two additional criteria. Firstly, the data type must involve “intervals”, 
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and secondly, it must be ensured that each respondent has completed the questionnaire independently, without 
seeking help from others (such as through observation). Generally, a five-point Likert scale is treated as an 
“interval scale” in SPSS. Based on these criteria, it may be concluded that the data employed in this research 
study reflects parametric results, as parametric tests have been carried out to verify the constructed research 
hypotheses.  

Hypothesis Testing 
H1: There is a significant correlation between students’ knowledge of the English language and their 

attitude towards learning it. 
To determine whether there is a significant correlation between participants’ knowledge of the English 

language and their attitude towards learning it, a Pearson’s r correlation coefficient test was carried out. The 
Pearson’s correlation test generates results ranging between 0 and 1 or 0 and -1, where 1 or -1 (100%) reflects 
perfect correlation. The coefficient’s value determines the level of the relationship and whether it is positive or 
negative, while the alpha level (sig.) indicates whether the correlation coefficient is significant. After running 
this test in SPSS, the results showed that there is a significant positive correlation between participants’ 
knowledge of the English language and their attitude towards learning it: r (30) = 0.594, p = 0.01 < 0.05 (see 
Table 5).  

 

Table 5   
Correlation Coefficient and Its Significance Between Attitude and Knowledge 
 Knowledge Attitude 

Knowledge 
Pearson Correlation 1 .594** 
Sig. (2-tailed)  .001 
N 30 30 

Attitude 
Pearson Correlation .594** 1 
Sig. (2-tailed) .001  
N 30 30 

Note. **. Correlation is significant at the 0.01 level (2-tailed).  
 

H2: Students’ gender has a significant influence on their knowledge of English. 
A t-test (also known as an Independent Samples T-test) was employed to test this hypothesis. The t-test 

usually compares mean scores from two independent groups (e.g., male and female) to determine whether they 
are significantly different. Using the t-test, it was discovered that equal variances are assumed between groups 
(F = 3.289, p > 0.05) and that gender does not have a significant effect on participants’ knowledge of the 
English language T (28) = -1.227, p > 0.05. It may therefore be stated that males (M = 11.529, SD = 3.046) 
perform similarly to females when learning English (M = 13.23, SD = 4.53). 

 

Table 6   
Participants’ Descriptive Statistics of Knowledge for Male and Female Students 
 Gender N Mean Std. deviation Std. error mean 

Knowledge 
Male 17 11.5294 3.06426 .74319 
Female 13 13.2308 4.53052 1.25654 
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Table 7   
Independent Samples T-test Table Showing Homogeneity of Variances and Difference Between Groups 

 

Levene’s test for 
equality of 
Variances 

T-test for equality of means 

F Sig. t df Sig. 
(2-tailed) 

Mean 
Difference 

Std. Error 
Difference 

95% Confidence 
Interval of the 
Difference 
Lower Upper 

Knowledge 

Equal 
variances 
assumed 

3.289 .080 -1.227 28 .230 -1.70136 1.38653 -4.54154 1.13883

Equal 
variances not 
assumed 

  -1.165 20.026 .258 -1.70136 1.45987 -4.74634 1.34363

 

H3: Students’ majors have a significant influence on their attitudes towards learning the English language.  
Within the sample population, students’ majors fall into four categories: English, physics, social sciences, 

and other subjects. To test this hypothesis, an Independent Samples One Way Analysis of Variance (ANOVA) 
test was carried out. ANOVA testing compares the means of three or more independent groups. The results of 
the Levene’s test showed that the study data is homogeneous: F (3, 26) = 1.483, p > 0.05. Therefore, the 
ANOVA result is significant and can be used. We can see that the significance level is 0.001 (p = 0.001), which 
is below 0.05 and therefore indicates that there is a statistically significant difference among the major groups 
regarding attitudes towards learning English: F (3, 26) = 6.952, p < 0.01.We can see from Table 8 that there is a 
significant difference in this regard between students majoring in English and students majoring in Physics, 
Social Sciences, and other subjects. 

 

Table 8   
Tukey HSD Post-Hoc Test for Multiple Comparisons (Dependent Variable: Attitude, Tukey HSD) 

(I) major (J) major Mean difference (I-J) Std. error Sig. 
95% confidence interval 

Lower bound Upper bound 

English 
Physics 22.25000* 5.69504 .003 6.6267 37.8733 
Social 18.18333* 4.53224 .002 5.7499 30.6167 
Another 20.10714* 5.04811 .003 6.2586 33.9557 

Physics 
English -22.25000* 5.69504 .003 -37.8733 -6.6267 
Social -4.06667 4.53224 .806 -16.5001 8.3667 
Another -2.14286 5.04811 .974 -15.9914 11.7057 

social 
English -18.18333* 4.53224 .002 -30.6167 -5.7499 
Physics 4.06667 4.53224 .806 -8.3667 16.5001 
Another 1.92381 3.68662 .953 -8.1898 12.0374 

another 
English -20.10714* 5.04811 .003 -33.9557 -6.2586 
Physics 2.14286 5.04811 .974 -11.7057 15.9914 
social -1.92381 3.68662 .953 -12.0374 8.1898 

Note. *. The mean difference is significant at the 0.05 level.  
 

H4: Age has a significant influence on students’ knowledge and learning of the English language. 
It was assumed that respondents’ age has a significant effect on their knowledge of English. Using the 

Levene’s test, it was found that the data meets the homogeneity of variances assumption, F (2, 27) = 1.714, p > 
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0.05. Therefore, it was proved by ANOVA that there is no significant of participants age on their knowledge 
and learning of the English language, F (2, 27) = 1.527, p = 0.235 > 0.05, moreover; the Tukey Post-Hoc test 
did not show any significant difference between any specific two groups (p > 0.05). The mean scores of 
participants can be seen in Table 9 (see Appendix C). 

 

Table 9   
Descriptive Statistics of Knowledge Across Age Groups (Knowledge) 

 N Mean Std. deviation Std. error 
95% confidence interval for mean 

Minimum Maximum 
Lower bound Upper bound 

26–30 16 12.0000 4.09878 1.02470 9.8159 14.1841 6.00 19.00 
31–35 11 13.4545 3.44568 1.03891 11.1397 15.7694 9.00 19.00 
36–40 3 9.3333 1.52753 .88192 5.5388 13.1279 8.00 11.00 
Total 30 12.2667 3.79594 .69304 10.8492 13.6841 6.00 19.00 

 

H5: Students’ attitude is significantly predicted by their knowledge, gender and age. 
This hypothesis assumes that variables as knowledge of English, respondents’ age, and their sex can 

significantly predict attitude towards learning English. A multiple linear regression was used to test this 
hypothesis. It is used when we want to predict the value of a variable based on the value of two or more other 
variables; therefore, this test is used here to see whether any of the predictors shares significant variances with 
the variable to be predicted (attitude). The results suggested that the resulting model produced R2 = 0.374, Adj. 
R2 = 0.302, these outcomes explain that the regression model explains 37.4% of the variance in the dependent 
variable (attitude) when using the sample and 30% of the variances of the attitude when considering the whole 
population. Furthermore, the regression model was found to be significant in predicting the attitude, F (3, 26) = 
5.186, p < 0.01, however the only significant predictor was found to be knowledge of English (B = 1.695, p < 
0.01); this explains that for every unit increase in the knowledge variable, there is an increase of 1.695 in the 
attitude variable. Other predictors were not significant (p > 0.05), as seen in Table 10 (see appendix C). 

 

Table 10 
Summary of the Model, Including Percentage of Variances Explained 
Model R R square Adjusted R square Std. error of the estimate 
1 .612a .374 .302 8.55209 

Discussion  
This study aims to measure the influence of English knowledge on the attitude to learn English. This study 

selected sample of Saudi students in Globe school. This sample was 30 students. The sample has students 
specialized in English, Physics, Social, and another. The main objective of this paper is to test Saudi students’ 
attitude towards learning English and their knowledge of it. The five hypotheses were developed and a 
questionnaire was constructed that included demographic information (age, gender, and speciality); attitude and 
knowledge scales. Attitude and knowledge are two factors that are usually interrelated together. It was 
hypothesized that the attitude towards learning English is correlated with the knowledge of English. This 
hypothesis was developed based on studies that state the learners’ attitude towards the language was found to 
be one of the vital factors influencing the language acquisition (Skehan, 1989; Dörnyei, 2005). This hypothesis 
was statistically assessed and it was concluded that it is true. A positive medium correlation was found between 
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the two variables, which means that the positive attitude is related with the better the knowledge of English. It 
is understood that the positive students’ mood about something the more likely they are to learn about it, this 
conclusion has supported by a number of findings in previous literature (Fakeye, 2010; Kara, 2009). In the 
Saudi context, this conclusion was supported by Scovel (1978, pp. 129-142) and Arnold (1999) who concluded 
that there is a positive relationship between both variables, however, it is often moderate. Such correlation is 
common sense and it is expected the passion to learn language leads to better knowledge. Even though this 
research’s context is Saudi students, however, the environment is different (Globe school), this may have an 
impact on their attitude and knowledge compared to students who are actually in KSA (e.g., Fakeye, 2010). 
Being abroad may have improved the attitude and knowledge, as only a few number students; generally have 
high educational achievement; get the chance to study overseas, hence it is logical to think that they may have 
good knowledge of English as well as a more positive attitude. Skehan (1989) and Dörnyei (2005) reported that 
researchers argued that students’ attitudes influence their ability of learning the language. The results of this 
study meet such argument. The sample of this research is practicing English in their academic lives; this may 
enhance their knowledge of English. Therefore, that may explain their attitude and knowledge and the 
relationship between them. Sex is often discussed in relation to many dependent variables, hence it was 
hypothesized that respondents’ sex has a significant impact on their knowledge of English. Testing this 
hypothesis led to no significant difference between both sex (females and males), then this hypothesis was 
rejected. Moreover, as long as the sample is taken from one place, it is expected to not found many differences. 
There is evidence in the literature that some Saudi students experience a certain amount of anxiety when they 
are learning English, and this may affect female students more than males (Al-Saraj, 2014). It would have been 
more meaningful if participants had been recruited from different English schools too, which might have 
showed difference between both genders. However, such results may reveal that male and female in Saudi even 
though there are quite discrimination in the society in terms of jobs and education, they have the same attitude 
towards learning English both of them support learning English. It was hypothesized that respondents’ attitude 
towards learning English is affected by their majors. This hypothesis was statistically approved; students with 
English major have better attitude towards learning and practicing English than others. This is expected because 
people with English major have good attitude to learning English; as long as they select this major, English 
might be their passion. These results contradict a conclusion made by Skehan (1989) and Dörnyei (2005), who 
found higher positive attitude amongst the more linguist-based specialities. Age is another factor tested in 
relation to knowledge; it was hypothesized that age has a significant impact on students’ knowledge of English. 
This hypothesis was rejected. It could be argued that younger respondents may have more knowledge than the 
older groups due to the fact that younger people are more close to globalization and school’s curriculum 
emphasized on English, not as old days. However, this was not proved with this study. Regression analysis was 
conducted in this study to test whether variables such as knowledge of English, gender, and age predict 
students’ attitude towards learning English. Although a significant prediction was hypothesized, the results only 
showed that students’ knowledge of science was the only significant predictor. This is a further confirmation 
for earlier conclusions in this study showing the association between knowledge and attitude. Gender was not 
found to significantly predict attitude and neither was students’ age. The association between attitude and 
knowledge was discussed earlier in this section. Gender could not predict the attitude towards learning English, 
perhaps as a result of all respondents being (regardless of gender) in social courses (English, social) in the 
university. Their voluntary choice of their major could lead to positive attitudes towards English; but since all 
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participants speak English, gender was not found to have an effect. As explained earlier, restricting the sample 
to students in Globe might have contributed to this similarity. Also, it should be highlighted that unlike many 
other tests, regression analysis is considered more powerful and more sensitive to the sample size; hence the 
use of a bigger sample could have led to more significant results. 

Conclusion 
The primary goal of this study was not to examine the reasons why the Saudi students were learning 

English but instead to examine whether different variables had an effect on students’ knowledge of English and 
attitudes towards learning the language. There appears to be a positive correlation between attitudes and 
knowledge among the students surveyed and attitudes can be predicted by knowledge levels. This finding is of 
relevance to key policy-makers in developing nations such as Saudi Arabia as the encouragement of positive 
attitudes towards learning English will bring with it increased knowledge levels. Educational interventions that 
reflect this fact and treat English as a medium of science are required. The limitations of this study should be 
addressed and rectified in future studies. For example, the study sample could be expanded to include students 
who study in other English school besides the Globe institute, the sample size could be increased to achieve 
more generalizable findings and additional demographic data could be obtained. These measures would lead to 
a broader understanding of the relation between English language proficiency and attitudes towards learning. 
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Appendix A  

Dear Participant,  

I am an MSC student at the University of Exeter. The purpose of my study is to determine the degree of knowledge and 

attitudes of Saudi students towards opting and learning English language. All the responses of the respondents received through 

this research will be kept entirely confidential and will only be employed for data analysis of this study. I would be highly grateful 

if you would respond to each question in the questionnaire. Further, you would also have the choice to withdraw from 

participating in this research study. In case of any ambiguity or query; I will be available to discuss the questions related to the 

study; for this you can contact me via email, smaa204@exeter.ac.uk. 

Thank you for your consideration, cooperation and valuable time. 

Part 1: please choose the appropriate choice for you: 

Name: .......................................... (optional) 

Gender: a) female b) male  

Age: a) 20–25 b) 26–30 c) 31–35 d) 36–40 

Your major is:  

a) English b) physics c) social science d) other 

Part 2: Please kindly put a tick (√) in the box regarding your views towards English.  

5) strongly agree 4) agree 3) neutral 2) disagree 1) strongly disagree.  
 

N The items  1 
SD 

2 
D 

3 
N 

4 
A 

5 
SA 

1 English classes are very important for me.      
2 The English language is interesting subject.       
3 I am eager to listen to BBC to improve my listening skill.       
4 I find the English class difficult and boring.      
5 Learning English is an important aim in my life.      
6 The English concepts are complicated to understand.       
7 English classes are not interesting.      
8 I am not interested to attend English classes.      
9 I like to speak English with my friends.       
10 I am keen to read English newspaper.       
11 I am not satisfied with my performance in the English subject.      
12 I take part in English lessons to get a high mark.      
13 I pay for additional classes to improve my English skills.       
14 I don’t like English writing class.      
15 English became important for everyone.       
16 English help us to communicate with foreigners.       
17 I cannot apply the knowledge from English subject in my real life.       
18 Every person must learn English.      
19 I like to imitate the British accent.       
20 I don’t pay any attention when my English teacher is explaining the lesson.      

 
 

(20) Items Vocabulary 
 

A: What do the underlined words mean? 

1. I like lazing on a beach with a pile of books.  

a. standing b. doing nothing c. walking d. running  
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2. My friend’s a great artist. He drew my portrait and it looked just like me. 

a. picture b. book c. face d. dress  

3. You’re a good cook. This casserole is absolutely delicious.  

a. raw b. cooked c. salty d. taste good. 

4. I had a hectic day at the office.  

a. nice b. busy c. fast d. long 

5. The number of people who are online increases by 100 million every year. 

a. goes down b. changes c. goes up d. produced 

B: Choose the word that best completes the sentence: 

1. I like eating ………….. food. I don’t like herbs or spices at all. 

a. ethnic b. sophisticated c. plain d. spicy. 

2. Picasso was spoilt, but Hemingway’s parents were ………….. 

a. Lenient b. Strict c. Good d. Understanding 

3. Being a child has its own …………… 

a. Good and bad b. Rights and wrongs c. Pros and cons d. Better and worse 

4. Romeo and Juliet is one of Shakespeare’s …………… 

a. Master works b. Masterpieces b. Master plays d. Master poems 

5.Dubai and Riyadh are …………… cities. 

a. Multinational b. Cosmopolitan c. Cultural d. Historical 

6. I am ……………. a big decision. I am moving to London next month. 

a. doing b. making c .researching d. doing for 

7. The house we bought was left in a terrible mess. It was a ……………. start to life in our new home. 

a. cheerful b. dangerous c. depressing c. fascinating 

8. I complained to the manager because the secretary was………………. 

a. helpful b. polite c. impolite d. kind 

9. I could never .................... my iPhone. I reply to most of my e- mails while I am in the car. 

a. do with b. do away with c. do without d. do up 

10. Some explanations about Kennedy’s death are ………….. Others are quite believable. 

a. glued b. circulating c. unanimously d. potently ridiculous 

11. I took back the broken TV and asked the shop to …………… my money. 

a. insult b. refund c. increase d. protest 

12. I am very …………….I want to be a well-known scientist. 

a. ambition b. ambitious c. ambitiously d. ambitiousness 

13. The documentary about water pollution has …………….. eating sea food. 

a. put me on b. put me out c. put me away d. put me off 

14. Emma Thompson, who ……………. Sense and sensibility for the screen, won the Oscar. 

a. wrote b. captured c. adapted d. judged 

15. When you go for a job interview, it’s important to make a good ..................... 

a. job b. impression c. suggestion d. difference. 
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Appendix B 
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Appendix C 

Reliability 
1. Attitude 

 

Table C1  

Reliability Statistics 

Cronbach’s alpha N of items 
.752 20 

 

Table C2  

Item-Total Statistics 

 Scale mean if item 
deleted 

Scale variance if item 
deleted 

Corrected item-total 
correlation 

Cronbach’s alpha if item 
deleted 

E Important 66.77 91.909 .513 .727 
E Interesting 66.63 92.792 .474 .730 
BBC Listening 67.63 85.964 .675 .710 
E difficult 67.87 122.257 -.678 .811 
important Goal 66.73 87.651 .666 .714 
E Complex 67.10 97.197 .320 .742 
E boring 66.67 91.540 .582 .724 
E_no_attend 66.47 95.844 .375 .738 
E_Speak 67.17 96.626 .272 .745 
E_read_news 67.80 102.855 -.004 .770 
E_performance 67.13 102.602 .006 .768 
E_getting_marks 66.60 94.800 .430 .735 
E_pay_fees 67.47 90.947 .518 .726 
E_hate_E 67.00 90.000 .503 .726 
E_necessary 66.60 91.697 .487 .729 
E_speak_foreign 66.20 94.510 .431 .734 
E_life_practice 67.40 95.352 .307 .743 
E_should_Learn 66.90 92.990 .414 .734 
E_British_accent 67.00 102.276 .031 .764 
E_no_interesting_class 66.37 96.723 .391 .738 

 

2. Knowledge  
 

Table C3  

Reliability Statistics 

Cronbach’s alpha N of items 
.749 20 

 

Table C4  

Item-Total Statistics 

 Scale mean if item deleted Scale variance if item 
deleted 

Corrected item-total 
correlation 

Cronbach’s alpha if item 
deleted 

Q1 11.43 14.185 .028 .757 
Q2 11.47 13.085 .394 .733 
Q3 11.47 13.637 .202 .746 
Q4 11.73 12.547 .446 .727 
Q5 11.57 14.254 -.018 .764 
Q6 11.73 13.237 .248 .744 
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(Table C4 continued) 

 Scale mean if item deleted Scale variance if item 
deleted 

Corrected item-total 
correlation 

Cronbach’s alpha if item 
deleted 

Q7 11.53 13.568 .193 .748 
Q8 11.80 12.234 .540 .719 
Q9 11.87 12.257 .546 .719 
Q10 11.47 13.361 .297 .740 
Q11 11.60 13.903 .077 .757 
Q12 11.57 13.082 .329 .737 
Q13 11.63 12.723 .414 .730 
Q14 11.40 14.455 -.063 .760 
Q15 11.97 13.206 .291 .740 
Q16 11.70 12.010 .614 .712 
Q17 11.60 12.662 .445 .728 
Q18 12.03 13.275 .303 .739 
Q19 12.00 12.966 .383 .733 
Q20 11.50 12.879 .436 .730 

Attitude 

 
Attitude 
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Table C5  

General Descriptive Statistics of Attitude and Knowledge  

Descriptive 
 Statistic Std. Error 

Knowledge 

Mean 12.2667 .69304 

95% confidence interval for mean 
Lower bound 10.8492  
Upper bound 13.6841  

5% trimmed mean 12.2407  
Median 12.0000  
Variance 14.409  
Std. deviation 3.79594  
Minimum 6.00  
Maximum 19.00  
Range 13.00  
Interquartile range 6.00  
Skewness .310 .427 
Kurtosis -.757 .833 

Attitude 

Mean 70.5000 1.86914 

95% confidence interval for mean 
Lower bound 66.6772  
Upper bound 74.3228  

5% trimmed mean 70.2593  
Median 70.0000  
Variance 104.810  
Std. deviation 10.23769  
Minimum 53.00  
Maximum 92.00  
Range 39.00  
Interquartile range 15.75  
Skewness .331 .427 
Kurtosis -.687 .833 

 

Table C6  

M-estimators 

 Huber’s M-Estimatora Tukey’s Biweightb Hampel’s M-Estimatorc Andrews’ Waved 
Knowledge 12.0019 12.0414 12.1297 12.0423 
Attitude 69.8670 69.9474 70.0069 69.9521 
Note. a. The weighting constant is 1.339; b. The weighting constant is 4.685; c. The weighting constants are 1.700, 3.400, and 
8.500; d. The weighting constant is 1.340*pi. 

 

Table C7  

Percentiles 

 
Percentiles 

5 10 25 50 75 90 95 
Weighted average 
(Definition 1) 

Knowledge 6.0000 8.0000 9.0000 12.0000 15.0000 18.9000 19.0000 
Attitude 55.2000 59.0000 61.7500 70.0000 77.5000 87.4000 90.3500 

Tukey’s Hinges 
Knowledge   9.0000 12.0000 15.0000   
Attitude   62.0000 70.0000 77.0000   
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Table C8  

Extreme Values in Attitude and Knowledge 

Extreme values 
 Case number Value 

Knowledge 

Highest 

1 13 19.00 
2 21 19.00 
3 28 19.00 
4 27 18.00 
5 16 17.00 

Lowest 

1 29 6.00 
2 24 6.00 
3 23 8.00 
4 15 8.00 
5 9 8.00 

Attitude 

Highest 

1 28 92.00 
2 16 89.00 
3 13 88.00 
4 2 82.00 
5 11 80.00a 

Lowest 

1 6 53.00 
2 24 57.00 
3 12 59.00 
4 7 59.00 
5 4 59.00 

Note. a. Only a partial list of cases with the value 80.00 are shown in the table of upper extremes. 
 

Table C9 

Knowledge Stem-and-Leaf Plot 

Frequency Stem & Leaf 
.00 0 . 
2.00 0 .  66 
6.00 0 .  888999 
6.00 1 .  000111 
6.00 1 .  222333 
4.00 1 .  4555 
2.00 1 .  67 
4.00 1 .  8999 
Stem width 10.00 
Each leaf 1 case(s) 

 

Table C10  

Attitude Stem-and-Leaf Plot 

Frequency Stem & Leaf 
1.00 5 .  3 
4.00 5 .  7999 
6.00 6 .  012224 
4.00 6 .  5899 
3.00 7 .  124 
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(Table C10 continued) 

Frequency Stem & Leaf 
6.00 7 .  556679 
3.00 8 .  002 
2.00 8 .  89 
1.00 9 .  2 
Stem width 10.00 
Each leaf 1 case(s) 

 

 
Attitude 

 

Hypothesis Testing 

H1: There is a significant correlation between students’ knowledge of learning the English language and their attitude 

towards it. 
 

Table C11  

Correlation Coefficient and Its Significance Between Attitude and Knowledge 

 Knowledge Attitude 

Knowledge 
Pearson correlation 1 .594** 
Sig. (2-tailed)  .001 
N 30 30 

Attitude 
Pearson correlation .594** 1 
Sig. (2-tailed) .001  
N 30 30 

Note. **. Correlation is significant at the 0.01 level (2-tailed).  
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H2: There is a significant influence of student’s gender on their knowledge of learning the English language. 

Table C12  

Participants’ Descriptive Statistics of Knowledge for Male and Female Students 

 Gender N Mean Std. deviation Std. error mean 

Knowledge 
Male 17 11.5294 3.06426 .74319 
Female 13 13.2308 4.53052 1.25654 

 

Table C13  

Independent Samples T-Test Table Showing Homogeneity of Variances and Difference Between Groups 

 

Levene’s test 
for equality of 

variances 
T-test for equality of means 

F Sig. t df Sig. 
(2-tailed)

Mean 
difference

Std. error 
difference 

95% Confidence 
interval of the 

difference 
Lower Upper 

Knowledge 

Equal variances 
assumed 3.289 .080 -1.227 28 .230 -1.70136 1.38653 -4.54154 1.13883

Equal variances 
not assumed   -1.165 20.026 .258 -1.70136 1.45987 -4.74634 1.34363

 

H3: There is a significant influence of Students’ speciality on their attitude towards learning English 
language.  

 

Table C14   

Descriptive Statistics of the Attitude Among Participants Based on Speciality 

Attitude 

 N Mean Std. deviation Std. error 
95% Confidence Interval for mean 

Minimum Maximum
Lower bound Upper bound 

English 4 87.2500 5.12348 2.56174 79.0974 95.4026 80.00 92.00 
Physics 4 65.0000 8.52447 4.26224 51.4357 78.5643 57.00 77.00 
social 15 69.0667 7.32380 1.89100 65.0109 73.1225 59.00 82.00 
another 7 67.1429 10.31873 3.90011 57.5996 76.6861 53.00 80.00 
Total 30 70.5000 10.23769 1.86914 66.6772 74.3228 53.00 92.00 
Test of homogeneity between variances within groups 
Attitude 
Levene Statistic df1 df2 Sig. 
1.483 3 26 .242 

Note. *. The mean difference is significant at the 0.05 level.  
 

Table C15 

The Results of the ANOVA and Its Significance 
Attitude 
 Sum of squares Df Mean square F Sig. 
Between groups 1352.960 3 450.987 6.952 .001 
Within groups 1686.540 26 64.867   
Total 3039.500 29    
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Table C16 

Results of the Welch, Brown-Forsyth if No Homogeneity Existed 

Attitude 
 Statistic df1 df2 Sig. 
Welch 11.786 3 8.446 .002 
Brown-Forsythe 6.968 3 14.193 .004 

Note. a. Asymptotically F distributed. 
 

Table C17 
Dependent Variable: Attitude  

Tukey HSD 

(I) major (J) major Mean difference (I-J) Std. error Sig. 
95% confidence interval 

Lower bound Upper bound 

English 
Physics 22.25000* 5.69504 .003 6.6267 37.8733 
Social 18.18333* 4.53224 .002 5.7499 30.6167 
Another 20.10714* 5.04811 .003 6.2586 33.9557 

Physics 
English -22.25000* 5.69504 .003 -37.8733 -6.6267 
Social -4.06667 4.53224 .806 -16.5001 8.3667 
Another -2.14286 5.04811 .974 -15.9914 11.7057 

social 
English -18.18333* 4.53224 .002 -30.6167 -5.7499 
Physics 4.06667 4.53224 .806 -8.3667 16.5001 
Another 1.92381 3.68662 .953 -8.1898 12.0374 

another 
English -20.10714* 5.04811 .003 -33.9557 -6.2586 
Physics 2.14286 5.04811 .974 -11.7057 15.9914 
social -1.92381 3.68662 .953 -12.0374 8.1898 

 

H4: Age has a significant influence on students’ knowledge and learning of the English language. 
 

Table C18 

Descriptive Statistics of Knowledge Across Age Groups 

Knowledge 

 N Mean Std. deviation Std. error 
95% confidence interval for mean 

Minimum Maximum 
Lower Bound Upper Bound 

26-30 16 12.0000 4.09878 1.02470 9.8159 14.1841 6.00 19.00 
31-35 11 13.4545 3.44568 1.03891 11.1397 15.7694 9.00 19.00 
36-40 3 9.3333 1.52753 .88192 5.5388 13.1279 8.00 11.00 
Total 30 12.2667 3.79594 .69304 10.8492 13.6841 6.00 19.00 

 

Table C19  

Tests of Homogeneity of Variances 

Knowledge 
Levene Statistic df1 df2 Sig. 
1.714 2 27 .199 
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Table C20 

ANOVA Results Between Groups 

Knowledge 
 Sum of squares df Mean square F Sig. 
Between groups 42.473 2 21.236 1.527 .235 
Within groups 375.394 27 13.903   
Total 417.867 29    

 

Table C21  

Tukey HSD Post-Hoc Test for Multiple Comparisons 
Knowledge 
Tukey HSD 

(I) age (J) age Mean difference (I-J) Std. error Sig. 
95% confidence interval 

Lower bound Upper bound 

26-30 
31-35 -1.45455 1.46045 .586 -5.0756 2.1665 
36-40 2.66667 2.34595 .500 -3.1499 8.4832 

31-35 
26-30 1.45455 1.46045 .586 -2.1665 5.0756 
36-40 4.12121 2.42867 .225 -1.9005 10.1429 

36-40 
26-30 -2.66667 2.34595 .500 -8.4832 3.1499 
31-35 -4.12121 2.42867 .225 -10.1429 1.9005 

 

H5: Students’ attitude is significantly predicted by their knowledge, gender and age. 
 

Table C22 

Summary of the Model, Including Percentage of Variances Explained 

Model R R square Adjusted R square Std. error of the estimate 
1 .612a .374 .302 8.55209 
Note. a. Predictors: (Constant), age, gender, knowledge 

 

Table C23 

ANOVA Outcome Displaying the Significance of the Regression Model 
ANOVAb 
Model Sum of Squares df Mean Square F Sig. 

1 
Regression 1137.904 3 379.301 5.186 .006a 
Residual 1901.596 26 73.138   
Total 3039.500 29    

Note. a. Predictors: (Constant), age, gender, knowledge; b. Dependent variable: attitude. 
 

Table C24  

Coefficients of Each Predictor and Their Significance 

Model 
Unstandardized coefficients Standardized Coefficients 

t Sig. 
B Std. Error Beta 

1 

(Constant) 53.727 9.042  5.942 .000 
Knowledge 1.695 .430 .628 3.941 .001 
gender -3.080 3.235 -.152 -.952 .350 
age .154 2.344 .010 .066 .948 

Note. a. Dependent variable: attitude.  
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